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Chapter 1 

Introduction 

In the recent years English language has become a leading means of communication 

worldwide. The need for mastering that language is extended over international relations, 

business, media and education. To achieve a good knowledge of English implies to learn into 

meaningful environments which place the learner close to their professional or occupational 

need, but also to the social situations inherent in cross-cultural communication.  Being Colombia 

a country where English is an auxiliary language in the educational field, the provision of spaces 

with total interaction in the target language is normally assumed by the institutions such as 

bilingual schools, English academies, or universities. 

At Universidad del Valle (UV), English teaching is provided by the School of Language 

Sciences; its Foreign Language Department through the ESP/EAP section is in charge of offering 

the mandatory courses for all the undergraduate students (varied number of levels according to 

the academic program requirements) or exams for the graduate students in which they have to 

demonstrate a level of proficiency necessary for approval. In 2016, a proposal for restructuring 

the curriculum of the undergraduate English courses was implemented for the first time. Under 

the new approach and strategies related to the language learning process aimed in the 

denominated Pilot Program, an English Conversation Club was included. This particular setting 

was one of a kind in the University in the sense that it was conceived and specifically addressed 

to students enrolled in the English courses under the Pilot Program, therefore, to satisfy this 

complementarity required an adapted management of the Club, where the activities to be 

implemented were oriented and adjusted to the conditions of the target participants. This research 
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took that need as the problem to be solved through a proposal carried into effect over the two 

academic periods of 2016. 

The study was developed under a qualitative approach, specifically Action Research, by 

following a procedure derived from the basic model of Kurt Lewin (1946, 1948): plan, act, 

observe, reflect. The development of this work shaped the English Conversation Club of Red 

CAAL and its results are intended to be a contribution to the progress of language learning at 

Universidad del Valle. 
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1. Problem statement 

Oral communication is an essential for foreign language learners, it allows the 

exchanging of thoughts, feelings or information through speaking. Over the years, the ESP 

courses at Universidad del Valle have focused on the reading skill, remaining consistent with the 

name of the subject: “Lectura de Textos Académicos en Inglés.” Although speaking and listening 

have been brought in the classroom, learning these skills has not had the same degree of 

pertinence as literary skills. What is more, oral skills are the most difficult for students to master, 

because using them in communication implies to develop intrinsic sub-skills or strategies that 

allow them going from language cognition to interaction. However, to improve oral skills 

requires using the language beyond the classroom and there has been a clear lack of spaces 

provided for that purpose in the university. 

Under those circumstances, the curriculum restructuring proposal brought into operation 

Red CAAL (in its Spanish acronym for Red de Centros de Apoyo al Aprendizaje de Lenguas), a 

support centers and activities network, which includes conversation clubs. These spaces were 

conceived as a complement to the students’ autonomous learning and a way to promote a regular 

practice of the foreign language. This complementary characteristic implied following the path 

of the Pilot Program’s syllabus and providing both an environment for intercultural input, and, in 

the case of the English language clubs, English speaking practice; thus, the club was articulated 

for the students’ learning pace. 

At Universidad del Valle there are no precedents of conversation clubs arranged by level 

or addressed to specific academic groups. Therefore, there was no structured plan that might 

frame up this interactive practice in the students’ language learning process. As a strategy to help 

manage the English Conversation Club of the Pilot Program, thus providing an environment for 
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language interaction, this work aimed at designing a set of activities both outlined by the 

courses’ syllabus and targeted towards the practice and improvement of the students’ oral skills 

through the development of communicative competence. 

 

1.1 Research question. 

Given the purpose of the English Conversation Club for students of the Pilot Program, the 

performance of the participants was subjected to their English proficiency level and to the 

relevance of the activities. Therefore, it was important to find out: what activities could be 

implemented to elicit the students’ oral production in the English Conversation Club? 
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2. Objectives 

2.1 General Objective. 

To plan and implement a set of activities targeted at promoting oral production in the English 

Conversation Club for Foreign Language Pilot Program students at Universidad del Valle. 

  

2.2 Specific Objectives. 

 Observe, support and assess the English Conversation Club carried out during the first 

academic period of 2016 for the students of the Pilot Program English I courses. 

 Design the tasks or activities to perform at the English Conversation Club in the second 

academic period of 2016, according to the level and syllabus of the Pilot Program English II 

courses. 

 Write and sequence a plan for the weekly sessions of the English Conversation Club for level 

II. 

 Implement the planned activities in the sessions with different groups during the week. 

 Assess the experience of planning and implementing. 
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3. Justification 

The importance of this work rests on three points: first, to have a successful club relies on 

many factors and this proposal is about helping solve one of the most relevant: the activities. 

Running the weekly sessions of the English Conversation Club of the Pilot Program depended on 

a collaborative work in which I had the opportunity to participate. Since I had been working with 

an English conversation club before, my motivation to do this research was being able to 

improve my practice, to analyze the performance and to link language knowledge and use on a 

systematic but not restricting basis, given that the activities had to be adapted to students’ 

language level, as well as to draw their attention and maintain their interest. 

Second, to answer the research question stemmed from planning an engaging, beneficial, 

and profitable practice environment for the participants of the Pilot Program’s Club. To have a 

database of activities to hold in the Club sessions means setting a precedent for coming 

semesters and even for other conversation clubs with similar needs. The purpose of the activities 

is to foster not only oral practice but autonomous work in the given environment, so it is 

expected with this work to contribute and continue in the pursuit of improvement of English 

language teaching and learning processes at Universidad del Valle. 

Third, the endeavor of the ESP section to transform the approach of language teaching at 

UV is a commitment to the education and a step forward on the path to a competitive, bilingual 

population in Colombia. To improve the proficiency in a foreign language requires not only 

getting the knowledge but also getting the skills to use the language in real contexts; in this 

regard, listening and speaking are the most difficult skills to acquire being in a L11 context. 

                                                
1 L1: First language; native language. 
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Those are the skills that the Conversation Club enhances and this language immersion seeks to 

fill those gaps, being an academic but informal setting for spontaneous interaction. 
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4. Literature Review 

Studies about the importance of improving students’ speaking skills have been developed 

in several learning contexts. It was of particular interest to take as a reference for this work either 

national and international previous works about the communicative approach, strategies for 

language learning, oral production and, more specifically, conversation clubs. 

 

4.1 Local Works. 

Teaching beginning English students speaking skills through games at a language 

institute in Cali. 

In this study, Jaramillo (2011) designed an instructional unit based on a selection of 

games and activities as a learning tool in improving EFL young students’ speaking skills. In 

carrying out this work, a qualitative research design was chosen, which was developed in six 

steps: a bibliographical compilation of materials related to the use of activities and games in EFL 

classroom, and also related to the learning of speaking skills; observation of English classes in 

the institute ‘Learn Languages International’; surveys to students and teachers, and finally the 

analysis of the results. 

The participants were ten beginning English students at the institute above mentioned 

from different backgrounds and ages. Both the classroom teacher and the teachers surveyed were 

native English speakers from the United States in charge of intermediate and advanced level 

courses. The teaching methodology of the institute is conversational, this means that the 

development of speaking skills is a major aspect. 

From the observation, as well as the survey phases, the researcher noticed that the teacher 

used different kinds of activities, as contests, group work, or games. Students stated that those 
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kinds of activities motivated them to continue attending classes. However, few students said the 

teacher should have used more games. 

The author concluded that games change the attitude of the students toward the English 

learning process. Games give diversity to the classes and encourage participation. He also 

suggested that the teacher should take into account the needs, age and things the students like 

and dislike when planning the activities. It is also convenient to use different materials and to 

explain instructions clearly, in order to have good results in the speaking performance of 

students. Regarding the turn-taking, the author emphasizes the importance of having short and 

long turns to speak, for the use of short turns all the time makes students feel frustrated when 

they face a situation where they need long turns. Then, there should be a balance in the use of 

long and short turns rather than having an excess of short turns. 

Finally, based on the results and the conclusions, the author proposed a teaching unit 

made up of a series of games and other types of activities for which a time allotted to the activity, 

the student’s level, objectives, procedure and evaluation criteria are given. The teaching unit is 

intended to be a supplement in teaching speaking skills at the beginning level. 

 

Diseño, implementación y evaluación de una propuesta para fomentar la 

comunicación oral entre los estudiantes de grado décimo del colegio Berchmans de la ciudad 

de Cali. 

This research was undertaken based on the analysis made by Gómez (2013) during his 

practice as a language teacher in the Berchmans School. In the academic year 2012-2013 he 

observed that in one of the groups of 10th grade, students only used the foreign language when 

they spoke to the teacher or when they had to perform evaluative activities, however, once those 
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interventions were completed, students switched back to their mother tongue, even in situations 

that required the use of a basic known vocabulary in the foreign language. 

Thus, the author conducted an action research by using the model proposed by Kemmis & 

McTaggart (1988), according to which he followed four self-reflective cycles: diagnosis of the 

problem, planning, intervention, and evaluation. After having identified the problem, the author 

set out to design a proposal to foster the foreign language use in the classroom. This proposal 

was related to the subject area syllabus of the school for 10th grade and the target group for 

research consisted of 15 students between fifteen and sixteen years old, with a language level 

between B1 and B2 according to the ALTE (Association of Language Testers in Europe) Scale. 

The activities of the didactic units were planned to promote a genuine communication in L2 

through debates, role plays, storytelling, peer assessment, etc. 

After the activities were performed during the research period, the perception of the 

students towards them was measured, resulting in a higher affinity with active, interactive, and 

creative activities. On the basis of communicative teaching and taking into account the classroom 

problems, the implemented proposal of activities brought about the improvement of the 

interaction in L2 among the students, which allowed them to create a comfortable environment 

and, as a result, they became motivated to continue their learning process. 

Both local researches are relevant to the current work as for the aspects to take into 

account when designing lessons aimed at improving the speaking skills through planned or 

selected non-instructional activities. Moreover, the research by Gómez provides a guideline for 

the methodology, which sets the path for the approach taken in this work. It is also relevant the 

focus on promoting the oral interaction in L2 with the purpose of enhancing a genuine 

communication in an academic environment. 
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4.2 National Works. 

Implementación de un club de conversación como una estrategia para incrementar la 

producción oral de los estudiantes del Inglés Básico I-B2. 

This work was carried out by López (2011), a student of the Bachelor in Education with 

emphasis in Humanities and Languages at Universidad Libre in Bogotá. The objective was to 

carry out an English conversation club as a methodological strategy to improve the oral 

production of the students of English Basic I-B2 through the development and implementation of 

English speaking workshops. The author was inspired to undertake this project due to the need of 

strengthening the oral production among students of the major and the lack of spaces to practice 

and improve communicative skills. 

The first stage was to determine the language proficiency of the students   ̶ 11 

undergraduates were taken as the study population ̶   and identify their weaknesses at speaking. 

The research was based on a qualitative approach: action research, which was conducted under 

the sequence of phases and tasks in the design and execution of a qualitative study based on 

Morse (1994) and quoted by Valles (2003). The sequence includes six phases, starting with a 

reflection phase, continuing with planning, entry into the research field, data collection and 

preliminary analysis, exit of the field and intense analysis, and finally, a writing phase. 

After identifying the need for improving speaking skills among students, the 

Conversation Club was arranged, and subsequently, carried out in cooperation with the assistant 

of English language performing as the facilitator of the Club. Data was collected through 

different instruments: field journal, surveys, and video recording. The instructional design was 

made on the grounds of the communicative competence by implementing workshops organized 
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in three parts: a contextualization or warm-up, an oral production based on situations (including 

facts, pictures, etc.), and a cooperative oral production (group activities). 

All the data collection was used in the course of the Club in order to assess the ongoing 

performance of the students and the facilitator, as well as to determine the success of the 

activities undertaken so as to keep or modify the strategies being applied. The evaluation of the 

oral production was constantly made by means of self-assessment, collaborative assessment, and 

assessment by the assistant/facilitator. The aspects taken into account were the advantages and 

disadvantages in the work with the students, as well as their weaknesses and strengthens when 

speaking English; relevant criteria was pronunciation, vocabulary, coherence and cohesion, 

comprehension, etc. 

As a result of the data analysis, three main categories were found as significant 

benchmarks: constant use of English, increase of the oral production, and strategies for oral 

production. The assessment of these aspects led to some of the main conclusions of the research: 

the conversation Club represents a meaningful tool to support the students’ oral production, as 

long as their performance is well directed and accomplished according to clear goals; the 

supportive work of the assistant of English language allows the students to have a real and direct 

contact with the target language. The assistant, in turn, may require guidance and backing in 

pedagogical and teaching issues. Finally, designing activities that fulfill students’ needs elicit 

their commitment and dedication, however, it is necessary to show them how important the 

language use is and the diverse strategies they can apply in their practice. 

 The importance of the work by López lies in the nature of the proposal; there are few 

academic studies in Colombia regarding conversation clubs, therefore, the portrayal of the 

process carried out in the design and implementation of the workshops is an asset for this work. 
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4.3 International Works. 

El club conversacional: una estrategia interaccional de aprendizaje para estudiantes de 

inglés como lengua extranjera. 

This study, published in the electronic journal Educare and conducted by Piña (2007), 

was carried out at Universidad Simón Rodríguez (Caracas, Venezuela) and its main purpose was 

to determine the importance of an English conversation club as a learning interactional strategy 

for students of English as a Foreign Language. The author started with an approximation to the 

subject matter and a review of previous studies that made evident how the conversation clubs are 

learning tools for students and teachers of any language because they allow to interact and use 

the target language in different environments. 

The conceptual basis of the research went over teaching-learning theories or concepts 

concerning the importance of interaction as a communicative way to exchange ideas, thoughts, 

and beliefs. The main theory is the Constructivism and some concepts emerged from it at any 

extent, namely: Piaget’s Theory of Cognitive Development; Vygotsky’s Social Development 

Theory and its Zone of Proximal Development (ZPD); the concept of Communicative 

Competence by Hymes, and additionally, Canale and Swain. Moreover, other relevant concepts 

were developed, such as Communicative Approach, Cooperative Learning, Learning Strategies 

and, subsequently, Conversation Clubs. 

This descriptive study was made with sixteen (16) students of the Major in Education 

enrolled in the course English II. The data was collected through surveying and implementing a 

questionnaire of ten closed questions. The content validity of the instrument was evaluated by 

three specialists -a methodologist and two language teachers, as well as the application of 

Cronbach’s Alfa for reliability. The results revealed that there were not communicative spaces 
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for the apprentices, and all the surveyed students considered a conversation club as a necessary 

learning interactional strategy. 

The process resulted from this research, not only supports the benefits of a conversation 

club for language learning, but it also provides important theoretical grounds to delve into 

essential concepts related to interaction, learning, and communication. 

 

How to improve the speaking skills through the communicative approach. 

Zardini & Bernabé (2013) analyzed suitable ways to promote language learning in the 

classroom based on the Communicative Approach within the Brazilian educational context. The 

authors used a deductive bibliographic method, taking as main references Jeremy Harmer (1998), 

Jack C. Richards & Theodore S. Rodgers (1986). The research paper is organized according to 

the relevant issues concerning the analysis: the Communicative Language Teaching origins, the 

principles of the Communicative Approach, the teacher roles, the proposals on how to teach 

speaking with examples and procedures, and the importance of materials (text based, task based, 

and realia). 

The fourth section of the paper, How to teach speaking, develops one pattern proposed by 

Harmer: Engage-Study-Activate (ESA), in which the teacher involves the students in the 

(chosen/suggested) topic , the students study the intricate language issues, and then they apply 

their learning to a given task. This pattern guides the procedure when oral practice is being 

pursued and it also provides a great prompt on the students’ written production. 

Finally, after providing a theoretical basis and examples of applications, the article 

reveals that the Communicative Approach contributes to the students’ motivation while 

developing the target language. One area that was identified to matter most students is the 
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speaking skill; through this approach, as a matter of fact, students produce language for specific 

situational contexts easily and the activities contribute to their capacity of uttering large 

conversational patterns. Last, the activities also have an influence on the student’s written 

production. 

This research provides a great grounding in the Communicative Approach, not only 

theoretically, but also in practice, through the illustration of activities, materials, and procedures 

aimed at the development of the speaking skill. 

In general, every reviewed study contributed in different ways to the development of this 

work; such studies provided guidance in procedure issues and theoretical references, therefore, 

they form an important basis for the research process. 
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Chapter 2 

Theoretical Framework 

The importance of learning a second language (L2) has been stated for many authors and 

demonstrated by the increasing demands at different social spheres as education and business. 

Cook (2008) exposes that “a second language affects people’s careers and possible futures, their 

lives and their very identities” (p. 1). Since the use of a second language is increasing worldwide, 

learning to master one is becoming more and more important. 

Moreover, the world is in an ongoing expansion of interconnection; media and internet have 

brought us closer to other countries, cultures, and languages. Being English “the only language 

that can be used almost anywhere in the globe between people who are not native speakers” 

(Cook, 2008, p.2), its learning and improvement turns out to be a very important matter. 

In Colombia, the Ministry of National Education have striven towards the training of a 

bilingual academic population so as to become a more competitive nation. In 2004, the National 

Bilingual Program was created, for which the language and education policies foregrounds the 

development of English as the language to promote. According to the Ministry, the main goal of 

the National Bilingual Program is to have citizens able to communicate in English, with highly 

comparable standards, which inserts the country in universal communication processes, global 

economy, and cultural openness (Ministerio de Educación Nacional, n.d.). Correspondingly, the 

Common European Framework of Reference for Languages (CEFR) was adopted as a reference 

for the language learning, teaching and assessment in the education sector. 

Likewise, in higher education, the Program seeks to promote the improvement of English 

teaching as a foreign language in the institutions. In 2007, an evaluation system was defined by 
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means of the ECAES2 test, whose component of English measures the language proficiency of 

the undergraduates according to the levels of the CEFR Ministerio de Educación Nacional, n.d.). 

As the government measures the results, the institutions carry on their teaching processes. At 

Universidad del Valle, English teaching for students of all the academic programs -with the 

exception of the Bachelor in Foreign Languages- has been carried out under the scope of the 

English for Specific Purposes (ESP) approach. 

These spheres of teaching English language are related to specific disciplines. Dudley-

Evans & M. St. John (1998) present three definitions of ESP that comprise the elements for its 

comprehension: First, Hutchinson and Water’s (1987) definition who “see ESP as an approach 

rather than a product, by which they mean that ESP does not involve a particular kind of 

language, teaching material or methodology” (p.2). The foundation of this approach is the need 

of the learner to learn the foreign language; the language to be taught is determined by the 

reasons for which the learning takes place, the learners and their context. 

The second cited author is Peter Stevens (1988), who “makes a distinction between four 

absolute characteristics and two variable characteristics” (p.3). Among the absolute 

characteristics it is stated that ESP is designed to meet specific needs of the learner; it is related 

in context to particular disciplines, occupations and activities; and it is centered on the language 

appropriate to those activities in syntax, lexis, semantics and the areas of the discourse. The 

variable characteristics are that ESP may be restricted as to the learning skills to be learned and it 

may not be taught according to any pre-ordained methodology (p.3). 

The last definition is taken from Robinson (1991), who states that ESP is ‘normally goal-

directed’, and that ESP courses develop from a needs analysis, but also, they are generally 

                                                
2 Exámenes a la Calidad de la Educación Superior. Now it is called SABER PRO. 
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constrained by a limited time period, in which their objectives have to be achieved, and are 

taught to adults in homogeneous classes in terms of the work or specialist studies that the 

students are involved in (p.3). 

In sum, ESP is designed to meet specific needs of the learner, it also makes use of the 

underlying methodology and activities of the discipline it serves and is centered on the language, 

skills, discourse and genres appropriate to these activities (p.4-5). Besides, the nature of the 

interaction between the ESP teacher and learners may differ from that in English for General 

Purposes (EGP) as the teaching becomes more specific; this is that the teacher is not in the 

position of being the ‘primary knower’ of the carrier content of the material (p.13). Hence, the 

learners may know more about the content than the teacher. 

As the specificity is a key issue, the content of the ESP courses is important to determine. 

Dudley-Evans & St John (1998) clarify the notions of ‘carrier content’ and ‘real content’; the 

former is related to the context in which the latter is given, that is to say, the topics or material 

related to the discipline constitute the carrier content, whereas the real content is the language 

presented through context (p.11). 

However, it is important to make clear that the content of the disciplines does not 

determine ESP work. This is rather based on the notion of a common-core of language and skills 

that belong to all academic disciplines. This means that ESP learning is not tied to content but 

instead it reflects concepts that underlie each discipline. 

ESP is divided into two main areas: English for Occupational Purposes (EOP) and, the 

one that is applied in a University context: English for Academic Purposes (EAP), which refers 

to any English teaching that relates to a study purpose (p.34). 
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In EAP there are two main aspects that determine the teaching and learning environment: 

the skill needed to be emphasized and the language used in class. Four situations in EAP may 

come about, which depend on the status of English language in the country: the first case is in 

English-speaking countries, the second is in countries where English has the status of second 

language, the third situation is where certain subjects are taught in English and, finally, the fourth 

case is in countries where all subject courses are taught in the national language, but English may 

be important for ancillary reasons (p.35). The latter is the situation in most countries in Latin 

America, where, according to Dudley-Evans & St. John, EAP has often been referred to as 

Technical English (Inglés Instrumental), and the courses have focused almost exclusively on 

reading. Likewise, in UV the English courses have held that same focus, in fact, the name of the 

course is ‘Lectura de Textos Académicos en Inglés’ and the teacher conducts it in accordance 

with the students’ discipline. Nevertheless, in the last years, the University assumed 

internalization as a priority and a development strategy towards a higher presence and visibility 

in the international arena (Resolución No. 010, 2014, Universidad del Valle, Consejo Superior). 

As a result, the enhancement of second language teaching was a strategic direction for the main 

goal. 

In 2014, the University created the “Programa Institucional de Promoción, Formación y 

Desarrollo Bilingüe” by Resolution No. 011 of the Higher University Council. This program is in 

charge of coordinating the activities, actions, and resources of the Faculties, Academic Institutes, 

and Branch Campuses, with regard to second language teaching and learning as part of an 

institutional strategy aimed at improving teachers, employees and students’ competitiveness. 

Furthermore, in 2015, a Curricular Reform Agreement was laid down, which provides for the 

promotion and improvement of both native and second languages as part of the general basic 
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formation for all the academic programs in the University, namely, the language courses 

belonging to the departments of Linguistics and Foreign Languages, ruled by the School of 

Language Sciences. 

It was in accordance with these emerged guidelines that the Foreign Language 

Department undertook the proposal for restructuring the curriculum of the undergraduate English 

courses. In the context of the elaboration of the new Development Plan 2016-2025, weaknesses 

and problems in the use of foreign languages were detected; accordingly, the purpose of the 

proposal is to strengthen the students’ communicative skills in foreign languages (“Propuesta de 

reestructuración del componente curricular de idiomas extranjeros en programas de pregrado”, 

2015). 

This curriculum restructuring proposal suggests starting from the development of general 

communicative skills to progressively move towards the development of academic 

communicative skills. In other words, there is a first stage adopting a mixed approach of 

Language for General Purposes (LGP) and Language for General Academic Purposes (LGAP), 

and a second stage, which seeks to strengthen the Language for Specific Academic Purposes 

(LSAP). In the first stage, there are two basic levels, aimed at the development of general 

academic communicative skills and general academic skills, emphasizing the oral and 

interpersonal communicative competence. 

Regarding the English subject, which is the target language in the majority of the courses, 

the mixed approach is given through English for General Academic Purposes (EGAP) and 

English for Specific Academic Purposes (ESAP). These two branches of EAP have a 

difference in the focus of their class tasks; Dudley-Evans & St. John (1998) define it as follows: 
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EGAP refers to the teaching of the skills and language that are common to all disciplines; ESAP 

refers to the teaching of the features that distinguish one discipline from others (p.41). 

EGAP comprises skills that are associated with study activities such as listening to 

lectures, participating in seminars and tutorials, reading textbooks and articles, writing essays, 

dissertations and reports (p.41). Thus, Liyanage & Birch (2001, p.50) state that the academic 

curricula of the EAP courses presuppose solid literacy abilities and a strong academic orientation 

(Blanton, 1990; Chamot & O’Malley, 1987; Dudley-Evans & St John, 1998; Jordan, 1997), with 

an array of different disciplines. However, acquiring study skills implies different levels of 

language proficiency according to the task that students have to carry out. For example, a writing 

task may demand a more integrated language proficiency in listening, reading and writing than a 

task for library referencing (p.51). Likewise, the ESP class prompt students to participate and 

communicate in English; Robinson (1980, p.32) states, 'A skill has to be mastered: it cannot 

simply be explained, but must also be extensively practised' (p.51). 

In order to strengthen the communicative skills development in the new curriculum 

proposal, the classes are intended to integrate a communicative approach, which, “is organized 

on the basis of communicative functions (e.g. apologizing, describing, inviting, promising) that a 

given learner or group of learners needs to know and emphasizes the ways in which particular 

grammatical forms may be used to express these functions appropriately” (Canale & Swain, 

1980, p.2). In this order of ideas, the functions to be performed in the method of the 

Communicative Language Teaching (CLT) are intended to promote language practice through 

scenarios and activities as similar to real life as possible. 

H. Douglas Brown (2007) elucidates the concept of CLT by providing its interconnected 

characteristics. First, the classroom overall goals must embrace aspects of language both 
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organizational (grammatical, discourse) and pragmatic (functional, sociolinguistic, strategic) to 

achieve a communicative competence. Second, those organizational language forms are not the 

focus of the techniques or activities in the communicative class; function is chosen over form, 

but the latter works as a support. Third, fluency and accuracy are complementary principles that 

underlie communicative techniques, yet fluency may overlap accuracy at times, in order to keep 

learners engaged in language use. Fourth, the communicative class must provide students with 

the skills necessary for using the language in real-world contexts. Fifth, students are given the 

tools to raise awareness of their own styles of learning and to develop the appropriate strategies 

that builds up autonomy in their ongoing process. Sixth, the role of the teacher is as a facilitator 

and guide for students to construct meaning through interaction with other students and with the 

teacher. Finally, the role of the student is as an active participant of their own learning process. 

Here, it is emphasized a learner-centered, cooperative and collaborative learning (p.46-47). 

One of the main concerns of the communicative approach is the relevance of the student 

in their learning process, in fact, they must be the producers of communication through 

interaction with the teacher and the classmates in order to, subsequently or simultaneously, be 

able to communicate in unrehearsed contexts. Hence the importance of independent and 

cooperative work, which leads the learner to be autonomous in their language learning process. 

Little (1991) points out that learner’s autonomy is a concept that is developing and 

expanding all the time, nevertheless, he gives a provisional definition: 

Essentially, autonomy is a capacity - for detachment, critical reflection, decision-making, 

and independent action. It presupposes, but also entails, that the learner will develop a 

particular kind of psychological relation to the process and content of his learning. The 

capacity for autonomy will be displayed both in the way the learner learns and in the way 

he or she transfers what has been learned to wider contexts. (p.4) 
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Autonomy, Little explains, does not mean an absolute detachment from others, because 

as social beings, our independence is always balanced by dependence (p.5). Therefore, Little 

addresses issues related to social spheres, relating education from a political and psychological 

perspective with the construction of autonomy. He points out the mismatch between traditional 

educational procedures and the ways in which we naturally communicate with and learn from 

one another (p.11). He cites Douglas Barnes (1976) who draws a distinction between “school 

knowledge” and “action knowledge”: 

School knowledge is the knowledge which someone else presents to us. We partly grasp 

it, enough to answer the teacher’s questions, to do exercises, or to answer examination 

questions, but it remains someone else’s knowledge, not ours. If we never use this 

knowledge we probably forget it. In so far as we use knowledge for our own purposes 

however we begin to incorporate it into our view of the world, and to use parts of it to 

cope with the exigencies of living. Once the knowledge becomes incorporated into that 

view of the world on which our actions are based I would say that it has become “action 

knowledge”. (1976, p.81) 

Little bolsters this theory with the ideas of the American psychologist and 

psychotherapist, Carl Rogers, who states that “effective learning could only arise from the 

learner’s uniquely individual experience; and the only worthwhile learning was learning that 

changed the learner’s behavior” (p.12). Basically, Little determines, Barnes and Rogers say the 

same thing: “learning is possible only to the extent that the learner is able to integrate the new 

information that is being offered with the sum of his experience to date” (p.13). 

In sum, learning is not a cumulative process but rather an adaptation of previous and new 

knowledge acquired by experience; hence the more experience we gain, the more tools we get 

for making our own decisions and discovering our own learning styles. 
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In teaching a foreign language, the tools provided to students are expected to prepare 

them to use the language. This, nevertheless, depends on how the aims are understood in order to 

prompt students to become autonomous learners; to use a language implies knowledge but also 

skills and there is a difference between these two concepts, especially in terms of the focal 

language skill of this research: speaking. 

Bygate (1987), elucidates the concept of speaking as a skill; firstly, he illustrates that 

having the knowledge implies to understand how to assemble sentences in the abstract, whereas 

having the skill means to be able to produce those sentences and adapt them to the 

circumstances. Secondly, there are two types of skills: motor-perceptive skills, which “involve 

perceiving, recalling, and articulating in the correct order sounds and structures of the language” 

(p.5); and interaction skills, which “involve making decisions about communication, such as: 

what to say, how to say it, and whether to develop it, in accordance with one’s intentions, while 

maintaining the desired relations with others” (p.6). The purpose is that the learner transfers the 

motor-perceptive skills to a ‘language-using situation’ and that becomes able to use the language 

to satisfy particular demands. These demands affect the nature of speech by either processing or 

reciprocity conditions. The first implies time constraints, that is the utterance given under the 

pressure of time, consequently affecting the choice of words and speaking style. On the other 

hand, the reciprocity conditions involve “the dimension of interpersonal interaction in 

conversation” (p.7), where the role of both speaker and listener are active and decisive. 

Dudley-Evans & St John (1998), in their analysis about the skills in EAP and EOP relate 

listening and speaking skills in the communicative event under the scope of ESP. Here, the 

authors coin the term ‘spoken interaction’ to refer situations “where both skills are employed, 

where to say the right thing in an appropriate way requires good listening skills as well as 
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speaking skills” (p.106). Some vital strategies/skills are needed for effective spoken interaction 

and brought into focus: active listening, which includes encouragement to the speaker, both 

verbal (paraphrasing, summarizing, ‘back-channelling’ devices such as ‘uh uh, really, right, 

that’s interesting’ and questions) and non-verbal (physical expressions, gestures, movements -

body language). Another skill to control communication is questioning, on the grounds that 

asking questions is useful for a range of purposes: gather information, checking understanding, 

confirming, or even for tactical reasons such as stalling for time, disturbing, showing the 

strengths or weaknesses of arguments. In the one-to-one, but mainly in the multi-person 

spoken interactions, there are key skills such as turn-taking and control, this includes recognizing 

when a speaker is about to finish and ‘hand over the floor’, as well as gaining entry at the end of 

the turn, and then, handling it effectively; these skills are especially necessary in business 

interactions. 

Lastly, the authors analyze the teaching of spoken interactions in the ESP classroom, 

where, the speaking and listening practice is often provided by activities in given scenarios for 

speaking practice (task-based, group work, discussion) and comprehension work for listening 

practice (fill in the blanks, take notes, answer questions). On the contrary, in spoken interactions 

it is important that the speaker feels that is been heard so the listener needs to be active and 

participant by using the conversation strategies previously mentioned. 

All these brings up the conceptualization of a space that is aimed at supporting the 

improvement of oral skills by boosting learner’s autonomy and what Canale & Swain (1980) 

have defined as communicative competence: “the relationship and interaction between 

grammatical competence, or knowledge of the rules of grammar, and sociolinguistic competence, 

or knowledge of the use of language use” (p.6). This space is the conversation club. 
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The setting for this work is, specifically, an English Conversation Club. Ewens (2014) 

explains that English clubs come in many different guises, but what they all have in common is 

the provision of an opportunity for learners to practice using English in a relaxed and friendly 

setting. Moreover, they can make an excellent contribution to student life at educational 

institutions. As for the moderation of a club, Ewens explains that, even though most of the time it 

is moderated by English teachers, that does not necessarily always have to be the case; either 

student support workers or students themselves may do a very good job as moderators, too. 

In order to have a successful English club, Ewens states a set of principles that indicate 

the characteristics of a Good English Club (GEC): first, it should be participant-centered, 

therefore, some strategies are needed. 

1. Encourage participants to bring in their own content. 

2. Ask participants questions about their lives. 

3. Divide participants into small groups to discuss questions or to do activities. 

4. Give participants opportunities to express themselves creatively in English, for 

example, through drama, poetry or storytelling. Alternatively, give them 

opportunities to explore visual communication, for example art or dance, with a post-

performance discussion in English. (para. 3) 

Second, a GEC plays an important social role, because it gives the chance to meet new 

people and make new friends. Third, a GEC gives people freedom from syllabi, exams and 

learning objectives. Fourth, a GEC is rooted in the community, thus, events like visiting local 

places or having guests to talk to the participants, may be included. Finally, a GEC is fun, since 

is difficult to predict in advance whether the activities planned will work out or not, the 

moderator should be flexible and intuitive to abandon failed activities and embrace spontaneous 

and unplanned ones directing them to fun and enjoyment. 
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Additionally, Ewens suggests three types of practical activities suitable for an English 

club: discussions, online activities and activities for a themed English club. The first type is 

based on pre-determined themes for participants to work in pairs, small groups or as a whole 

group by discussing questions. The second takes place if the participants can get online and 

includes all the material and possibilities to find and use with internet devices. The last type of 

activities is organized according to specific themes that are proposed each time the group meets. 

The theme is brought up to the club by following a set of diverse activities that leads to the 

communicative practice and oral skills improvement. All in all, as part of a language learning 

process, the way in which the activities are presented matters for the participants’ response. 

Accordingly, the sessions of the conversation club may be planned by following a structure that 

lead the learners to communication rather than production of a language lesson, that is to 

implement activities with a purpose, in other words, a task. Hence, in the recent years, a learning 

approach is being used in the communicative classroom: the Task-Based Learning approach 

(TBL). 

In their article entitled “Genre analysis applied to two textual patterns for an English for 

Specific Purposes course ESP”, Tejada, Castellanos & Robayo (2017) define TBL as it was the 

approach used in the design of the resulting task of their study. The theoretical grounding comes 

from Ludescher (2003), whose work is based on Willis (1996), who defined a task as “a goal-

oriented activity with a clear purpose”. Thus TBL guides the learner to the accomplishment of an 

outcome that can be appreciated by other[s] (Ludescher, 2003). Also, it is a student-centered 

approach because it prepares the learners and engages them in the construction of the task, as 

well as in the subsequent reflection and evaluation of their own production, in order to improve 

their learning process. The language is context-based and is used to achieve a goal with a 
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communicative intention. The organization of the task is outlined by Willis (1996) in a 

framework containing the roles of the teacher and the students along three phases (pre, while and 

post task). 

Task-Based Learning Framework 

Concerning the way the task is structured in this framework, Tejada et al. (2017) state 

that thanks to it “students will be able to engage tasks from individual standpoints according to 

background knowledge, as well as to recognize the need of a specific language use in order to 

fulfill tasks satisfactorily” (p. 150). Thus, TBL elicits language as a tool instead of a specific goal 

and also helps the learners to be self-aware of their language acquisition development. Then, in 
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the design of a task-based activity or lesson many aforementioned concepts are fostered, such as 

learners’ autonomy and cooperative work. 

All in all, the purpose of this work is to integrate all the concepts reviewed in this chapter 

in the design of the activities as for the improvement of the learners’ oral production in the given 

context. 
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Chapter 3 

Background 

In the first academic period of 2016, the Department of Foreign Languages at 

Universidad del Valle undertook the initial phase of a proposal to restructure the curriculum for 

foreign language teaching in courses offered to undergraduate programs. The implementation of 

this proposal was denominated Pilot Program, the courses were offered to undergraduate 

students from different academic programs. In the semester February-June, nine courses for first 

level of English were opened (‘Inglés con Fines Generales y Académicos I’), then in the 

academic period August-December of the same year, eight courses of level II of English were 

offered (‘Inglés con Fines Generales y Académicos II’). Both basic levels make up the first stage 

of the curricular component for language teaching and learning in the restructuring proposal; this 

stage is intended for students placed in level A1 and it seeks to develop skills to attain level A2.1 

according to the CEFR. The approach of this process integrates general communicative and 

academic skills, with a focus on the oral and interpersonal communicative competence. 

As one of the strategies to boost language learning, the Pilot Program set up a network of 

centers to support language learning (Red CAAL, in its Spanish acronym for Red de Centros de 

Apoyo al Aprendizaje de Lenguas) located in both branches of the University in the city (the 

language laboratory in San Fernando campus, and the Resources Center in Melendez campus), in 

which several activities are programmed, such as cinema forums, cultural talks (delivered by 

foreign languages teaching assistants), reading clubs, cultural activities, academic mentoring, and 

conversation clubs. The creation of these settings responded to the need of academic and cultural 

resources and activities in the University that provide language exposure to the learners, in an 

integrated and complementary manner with their learning process. 
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The English Conversation Club (ECC) was set in three schedules every week in order to 

cover the different time availability of the students of the Pilot Program courses. The sessions 

were held with the support of the English language assistants bound to the School of Language 

Sciences (Brittnay Connor in the first semester and Jinit Desai in the second). The meetings took 

place in the Center, every session lasted one hour and a half in the first semester and two hours in 

the second. 
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Chapter 4 

Methodology 

 In order to satisfy the objectives of this work, a qualitative research was held, 

specifically, action research. 

Action Research (AR) is “a small-scale intervention in the functioning of the real world 

and a close examination of the effects of such an intervention” (Cohen, Manion & Morrison, 

2000). Kemmis & McTaggart (1992, in Cohen et al., 2000) describe some characteristics of AR 

in the educational context by distinguishing it from the everyday actions of teachers: first of all, 

they claim AR is not about the usual thinking on teachers’ daily activity, it is otherwise based on 

a systematic and collaborative inquiry leading to a rigorous group reflection. Furthermore, AR is 

not just problem-solving, it involves problem-posing too; the research is motivated by the raising 

improvement and understanding resulted of the changes made. Besides, AR is not done on other 

people, but on the work of the own researcher in order to improve it, which include how the 

work is done with and for others. Finally, Kemmis & McTaggart state that AR is not ‘the 

scientific method’, because, indeed, there are many views of the scientific method, not only one. 

(Cohen, et al., 2000) 

The linking of the terms action and research “highlight the essential features of the 

method: (1) seeking out aspects in teaching as a means for increasing knowledge and (2) 

improving practice.” (Airasian & Gay, 2003) Being part of the teaching-learning dynamics 

allows to identify difficulties, obstacles, challenges and needs that may be faced, then integrating 

theoretical and practical knowledge in order to propose solutions for improvement is one aim of 

AR. With this in mind, principles such as participatory, self-critical, collaborative, and open-

minded are necessary for AR to take place (Kemmis & McTaggart, 1992). Change is a key 
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concept in AR and it is also an essential aspect in this current research since the implementation 

of the Conversation Club and its activities are part of a new proposal that changed the syllabus of 

the English classes for the University community. The Conversation Club is not a class but it 

assembles teaching and learning features, hence the research is undertaken in the terms of 

classroom dynamics and highlighting the teacher/researcher role of moderator as the 

predominant one. 

There are several ways in which the steps of AR have been analyzed, Cohen, Manion & 

Morrison (2000) refer a basic model proposed by Kurt Lewin (1946, 1948), which codifies the 

action research process into four stages: planning, acting, observing and reflecting. (p. 234) 

These stages have been broadened with other authors’ considerations; Cohen et al. (2000) set out 

a process of eight stages that endeavors to assemble the various steps intended for AR. The first 

stage involves the identification, evaluation and formulation of the problem.  Here the authors 

clarify how the concept of ‘problem’ should be interpreted in a wide way, which includes that “it 

could refer to the need to introduce innovation into some aspect of a school’s established 

programme.” (p. 235) That is the type of problem this study takes over; it is about developing a 

proposal as a part of the new curriculum to be implemented. 

The second stage in this structure implies a preliminary discussion and negotiations 

among the participants, which may culminate in a draft proposal. After that, a review of the 

research literature is made in order to move towards a redefinition of the initial statement by 

outlining a hypothesis or the objectives of the research. Having this in mind, the research 

procedures can be selected: sampling, administration, choice of materials, methods of teaching 

and learning, deployment of staff. In the sixth stage, the evaluation procedures are planned and, 

afterwards, the project is implemented; it may be made over varying periods of time in which the 
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conditions and methods of data collection are settled. Finally, the data is interpreted: errors, 

mistakes and problems are considered. A general summing-up may follow this by reviewing the 

outcomes of the project, making recommendations, and deciding the arrangements for the 

diffusion of the results to interested parties. 

The authors stress that this basic framework is subject to change depending on the nature 

of the relationships and discussions among the parties. In conducting AR the participants can 

blend various methodologies as well as use a variety of instruments for data collection: 

questionnaires, diaries, interviews, case studies, observational data, experimental design, field 

notes, photography, audio and video recording, sociometry, rating scales, biographies and 

accounts, documents and records, in short the full gamut of techniques (Cohen et al., 2000, p. 

237). 

4.1 Procedure 

For the development of this research, the process set out by Cohen, Manion & Morrison 

(2000) framed in the model by Kurt Lewin was taken as a guide. 

4.1.1 Identification, evaluation and formulation of the problem 

To start with, the problem was identified as a need to run a conversation club for the 

undergraduate students enrolled in the English courses of the Pilot Program. The idea was to 

integrate the ongoing experience acquired in an English conversation club held in the 

Department of Mathematics in which the researcher participated. 

4.1.2 Preliminary discussion and negotiations among the interested parties 

In order to be acquainted with ESP classes, the advisor suggested to observe her classes 

and perform interventions. The observations were made during the first academic semester of 

2016 in the course “Lectura de Textos Académicos en Inglés IV” for students of Systems 
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Engineering. After a couple of attendances in which my partner and I were related to the 

development and topics worked in the classes, the teacher asked us to plan a one-hour lesson 

based on the target topic. The lesson was implemented in two different classes and the focus of 

the activities was the speaking skill. 

4.1.3 Review of the research literature 

After being related to the environment of ESP classes, it was necessary to find what 

previous works on conversation clubs had been made, but also how a conversation club was 

performed. Therefore, along with the literature search, a record of English conversation clubs in 

Cali was made. This information was taken from the web and references given by surrounding 

people. Having identified the existing clubs in Cali, some observations were made to a couple of 

them: UV Central Library and CCCA’s English conversation clubs (besides the Math 

Department Club in which there was a direct participation). 

4.1.4 Redefinition of the initial statement of the problem 

With a closer approximation to the development of conversation clubs and ESP classes, 

the problem statement of the research was shaped and redefined in light of the syllabus of the 

Pilot Program English courses and the need for speaking practice. 

4.1.5 Selection of research procedures 

In May of 2016 the English Conversation Club started, it was directed by the English 

Assistant of the School of Language Sciences at that time, Brittnay Connor, and assisted by two 

undergraduates, including the researcher. After the previous work on reading and observation, 

this phase was for learning and cooperating with the assistant about activities, techniques and 

language itself.  Little by little we increased our participation and managed to run the 

Conversation Club until we had it in charge after the assistant finished her work in the university. 
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4.1.6 Evaluation procedures 

To record data and immediate post observations, a recording chart was created in which 

every planning was logged, with notes on the application of the activities and a column for 

observations that were considered relevant to take into account for the ongoing planning work 

(See Appendix B: Week 1). 

4.1.7 Implementation of the project 

This phase, as well as the planning stage, was carried out during the first and second 

academic period of 2016 for the students of the courses “Inglés con Fines Generales y 

Académicos I y II” of the Pilot Program, respectively. In both periods, the Club was run in a 

cooperative form among the English language assistant in turn (Brittnay Connor, Jinit Desai) and 

the two undergraduate researchers. It was held three times a week in different schedules; in the 

first period, each session was one hour and a half long, taking place from May to July 2016 (10 

weeks), in the next semester the length of the sessions was extended to two hours, being offered 

from August to December 2016 (15 weeks). 

4.1.8 Interpretation of the data 

The data for this research arose from the recording of the planning, the implementation of 

the activities and its feedback. After the first academic period, all the experience (rights and 

wrongs), techniques, and strategies developed were used for planning the activities and running 

the sessions of the second semester. The topics changed but the emphasis on fostering the 

communicative competence was maintained and improved. 
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Chapter 5 

Results 

In this chapter, the results of the research process are presented in two sections: first, the 

analysis of steps undertaken to initiate the research condensing the eight-stage process set out by 

Cohen, Manion & Morrison (2000); second, the structure containing the set of activities 

proposed and implemented in the English Conversation Club based on the Task-Based Learning 

approach (TBL). 

5.1 Procedure 

5.1.1 Results of the diagnostic stage 

In the first phase, observations and interventions in an ESP class were made: the group 

was an advanced English class (level IV) working on the preparation for a job interview, 

therefore, students were in the search for information about the work area of the job they would 

like to get. Consequently, the teacher was prompting the oral practice, especially through 

language interaction in class. Having identified the need and as a first attempt to design activities 

to improve the speaking skill by linking them to an ESP class topic, two interventions were 

allowed and performed (see Appendix A). 

With regard to the literature searched on the web and the university database, it was 

found that there were limited undergraduate degree projects concerning, in particular, 

conversation clubs. However, the selected literature included papers about intrinsic aspects of the 

main topic: speaking skill and oral communication.  

Several English conversation clubs were identified in the city: three in UV (one held in 

the Central Library, another offered for Foreign Language students at the Resources Center, and 

the club for graduate students of Mathematics in which the researcher participated). All of them 
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took place once a week. In other academic institutions, English conversation clubs were found 

too; namely, the universities Pontificia Universidad Javeriana, Santiago de Cali, Autónoma de 

Occidente (UAO), Icesi, IU3 Antonio José Camacho, the English academies or institutes Skool, 

Learn English, and Centro Cultural Colombo Americano (CCCA). Most of these clubs are 

intended for students of their own institutions and arranged by level (beginner, intermediate and 

advanced). 

In addition to the mentioned clubs, some spaces for open and free oral practice were 

found; they are rather events carried out in commercial establishments (Yeah Cool Cultural 

Exchange, Café de Lenguas, Loco Tuesday). 

English conversation clubs from UV’s Central Library and CCCA’s north site were 

observed. The first one is open for the entire community of the university and even outsiders; it 

has been running for more than 20 years and coordinated by professor Carlos Ossa. The second 

is scheduled every semester for current and former students of the CCCA or for whoever is 

interested in attending it; the one observed was for beginners, a basic level. The two English 

conversation clubs had some aspects in common: both were conducted by two people, in the first 

one because it operates with a group of collaborators standing by the original professor in charge 

(Carlos Ossa); in the second, because the facilitators of two groups of basic level decided to join 

them for a unified activity. Also, the activities carried out were structured in a task-based 

manner; first, the participants were introduced to the topic (pets and Christmas, respectively), 

they had a short discussion about it with questions posed by the facilitators, then, examples of the 

expected/requested outcomes were showed, so participants developed the activity in small 

groups and, finally, the outcomes were shared with the whole group. 

                                                
3 Institución Universitaria 
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Having gained an insight into the dynamics of conversation clubs and ESP classes, it 

became clear the redefinition of the problem statement; beyond the existence of the Club, what 

needed to be conceived were the activities to perform in there, taking into account that they 

should be linked to the syllabus of the English classes. Thus, the research was oriented towards 

the design and application of activities according to the syllabus of the Pilot Program English 

courses (levels I and II). 

5.1.2 Results of the planning and implementation stage 

In the first semester of 2016, when the English Conversation Club (ECC) started, the 

planning work was developed, in the first place, by the English language assistant, who brought 

into practice speaking activities she had worked on before. My partner and I helped running the 

Club by reproducing the planning activities in the last session of the week (three in total). Also, I 

assisted Brittnay in planning the sessions at the beginning of the week and performing one of 

them before the last in our charge. The language assistant worked with us for five weeks from 

the starting of the ECC, then my partner and I continued running all the Club sessions -until July 

15. 

From the very beginning of the work with Brittnay, the importance of recording all the 

activities, sequences, techniques and observations with regard to the planning and implementing 

process was evident and it resulted in the creation of a chart updated every week and adopted 

from then on. This is the first recorded data in the chart (second week of the ECC): 
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As noted in Table 1, in addition to record the planned activities, the purpose of the chart 

was to record all the strategies or techniques useful to improve the planning of the activities in an 

attempt to facilitate the response of the participants in subsequent sessions, e.g. the extra board 

for vocabulary.  

Being part of the very new Pilot Program (PP), the Conversation Club had poor 

attendance at the beginning, therefore it was open to everyone, not only to members of the PP. 

The participants were different every session, but soon groups started to dominate particular 

Club’s schedules; so, every Tuesday, among the total of attendees, there was a cluster of people 

who showed up every week the same day. Hence, it was noticed that every session during the 

week could be different due to two reasons: the nature of the different people attending every day 

and the external causes that led to the cancellation of sessions every once in a while, which 

allowed to recycle the plan. Then, the planning chart was modified; after the third week, the 

column for recording the activities was divided in two: one column for the weekly plan and the 

other for the application of the activities that were performed every day: 
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At this point, considerations on the Club’s performance had been made: first, students’ 

language proficiency was good enough to achieve the tasks, however, the facilitator had to 

translate to Spanish a lot of times. Second, grouping was useful because students helped each 

other. Ideas for future sessions also emerged, for example to switch students from table to table 

through activities that allowed to mix people of different proficiency levels. 

Since the departure of the English assistant in the fifth week, the planning work was more 

intense; it implied more responsibility and resourcefulness. Sometimes, either the activities were 

focused on aspects of interest for the participants and took longer than expected, as can be seen 

on one of the observations made the first session of the seventh week (see Table 3), or the plan 

changed during the implementation due to circumstantial reasons such as having a group of 

participants coming for the first time, as happened the one before the last week of the 

conversation Club (see Table 4). 
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After ten weeks running the ECC, the work during the first semester was over. This 

period was oriented to gaining experience, especially, in the development of the planning 
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process. That was followed by the second round of the Conversation Club intended for students 

of the course ‘Inglés con Fines Generales y Académicos II’. Here, there was more emphasis on 

the implementation of the planned activities, which implied to consider the effectiveness of the 

activities in the ongoing sessions’ plans. 

This second phase of the ECC was held during the second academic semester of 2016 for 

fifteen (15) consecutive weeks, from August to December. As of the fourth week, the new 

English assistant, Jinit Desay, arrived and joined the process by participating on one of the three 

sessions scheduled per week. Taking into account that the assistant was not familiar with the 

initial process of the Conversation Club, the planning was rather an alternating work and, the 

implementation, a construction performed by different minds. In fact, the role of Jinit was 

important as it meant not only the contact with a native speaker of the target language, but also 

the exposition to his cultural background -he was born in India-. 

After the second week and having the experience of the previous semester, it was defined 

that in order to have better results at bringing the ideas together when planning, a title that 

summarized the topic of every session would be included. This also allowed to keep track of the 

activities performed. Example: ‘Why English?’ was the title to start the ECC after the first week: 
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Regarding the activities implemented, after the experience during the first semester, it 

became easier to identify the type of activities that were better received by the participants. One 

activity the students enjoyed doing was to play games. It made them feel entertained and excited 
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about competing or relaxing due to the nature of games as a leisure activity. The English 

assistant contributed a set of board games specifically designed for learners of English as a 

Foreign Language that we used in the ECC and got the participants involved: 

 

 

One of the communicative goals for the ECC was to provide real context, that is why 

some social customs or celebrations were brought up, especially when they took place, such as 

Halloween: 
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Lastly, two things were determining in the pursuit of implementing activities 

successfully: first, the experience over the two academic periods, and second, the records of the 

planned activities and the feedback noted down after every session, which allowed to assess the 

achievement of the activities and the conditions in which they were performed. This aspect turns 

out to be very important when considering the strategies to use, such as grouping, providing 

input, supporting on other skills, assigning time for preparation, among others. As a matter of 
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fact, these strategies vary according to certain aspects: the setting, the participants or the 

resources. 

The impact of the observations recorded after every session was, in fact, a result of a 

whole process fulfilled during the two periods in which different types of speaking activities 

were planned and their implementation assessed to define how to shape the planning structure. 

 

5.2 Session Plan Design 

The structure adopted to plan the activities comes from the Task-Based Learning 

Framework based on Willis and provided by Ludescher (2003). The order in which the activities 

were presented and carried out followed a process aimed at integrating background and new 

knowledge for achieving a task that involved meaningful communication. 

The purpose of the session plans was to keep a sequence that combined: the practice of 

the speaking skill, content based on the syllabus of the PP English courses, and a topic that 

engaged students’ attention. Thus, the activities were set by following the achievement of a task 

every session and always including an input that allowed students to feel gradually connected 

with the topic and language needs. 

The following session plan will illustrate the design based on the TBL Framework. It was 

carried out the twelfth week of the second phase of the ECC in November of 2016. 

 

Topic: CHILDHOOD. Games & Memories 

Language focus: Describing my surroundings (Unit 2). Past Tense  

Pre-task 

1. Warm-up: The game ‘Hangman’ is played on the board with the word ‘childhood’. 
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2. Transition: Questions are posed to students. They share their answers out loud. 

-Since when do you know this game? 

-What do you remember about your childhood? 

-Did you have a happy childhood? 

-What did you like to do when you were a child? 

-What did you look like? 

Task cycle 

3. Whole group discussion: Ss are prompted to talk about childhood games. They review some 

examples in a gallery of a website (http://www.stylist.co.uk/life/our-50-favourite-childhood-games). 

+ Extra material: Two videos from YouTube (‘How to play Elastics’ and ‘How to play 

Dodgeball’) 

4. Discussion in groups: Ss are given a bag of questions related to childhood (taken from the 

website http://iteslj.org/questions/childhood.html). Every st takes out a slip of paper to answer 

the question and elicit their partners’ answers. Sample of questions: 

-What did you like to do when you were a child?  

-What was your favorite teacher? Why? 

-What was your favorite game? 

-Were you a good student?  

-Did you play outside? etc. 

Post-task 

Wrap-up: Every table shares with the whole group their answer to one of the questions out loud. 
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This plan was implemented in the three different days over the week. The language focus 

was taken from the syllabus of the course ‘Inglés con Fines Generales y Académicos II’. The 

response of the students in every session was positive; they got involved in the topic, and 

involved the English assistant, too. Most of the participants became confident and motivated to 

speak in English, trying to describe the several games that came to their minds during the 

session. (see Appendix C: Week 12). 

To conclude, planning and implementing activities in the ECC proved to be a cyclical 

process; after serving as a guide, the plans were nourished and improved with the outcomes of 

the previous implementation(s). Also, the TBL structure made planning and running the sessions 

easier, as well as it allowed students to prepare their minds for the topic on the table. 
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Chapter 6 

Conclusions 

The goal of this research was to plan and implement the activities for the English 

Conversation Club intended for students of the Foreign Language Pilot Program at Universidad 

del Valle, in order to foster their oral production. This objective was achieved on an action 

research basis and it was held over the course of 2016. The activities were structured in 

accordance with the English courses syllabus within the framework of the communicative 

approach and the response of the participants that guided the ongoing process of planning and 

implementation.  

To begin with, the observations made to the ESP classes gave a full insight into how L2 was 

introduced and used in the classroom. Then, the interventions on that space meant the beginning 

of designing lessons focused on the duality of speaking skill practice and a syllabus-based topic. 

The response of the students was positive in terms of involvement and oral production. 

With the implementation of the English Conversation Club in the first academic period of 

2016, the work went beyond observation having the opportunity to work along with the English 

language assistant, Brittnay Connor, who took the lead in bringing activities to perform in the 

Club and became a role model in conducting the sessions until we took charge. 

As a result of the first stage, a structure for planning the activities was defined; even though a 

conversation club is not a class, but a space for practicing the language in a casual setting, which 

may imply spontaneous speaking and random topics, the performance of beginners as 

participants worked better having a structure that framed the tasks to achieve. Therefore, it was 

important to determine a language focus that matched the participants language proficiency and a 

topic that might elicit oral production from students. All in all, this stage was intended to master 
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the planning of the Conversation Club sessions so as to continue and improve this task in the 

subsequent academic period. 

For the second semester of 2016, there was a new English language assistant, Jinit Desay, 

who helped running one of the three weekly sessions of the ECC for the Pilot Program. His 

presence was particularly important for listening practice, but also for cultural knowledge from 

both American and Indian societies. 

Besides Jinit, my partner Cristian Muñoz and I were in charge of conducting the Club, 

working in pairs every session. Having two facilitators represented an advantage in the 

implementation of the activities because it allowed to rely on each other in different aspects: 

first, language support, especially with the English language assistants; second, design of 

activities, bringing ideas together; and third, group management, having the chance to monitor 

and support the performance of the participants during their work without the facilitators leading 

the conversation. Additionally, it allowed to present more than a single position, opinion or 

example when discussions took place.  

The second stage resulted in an integrated process that strengthened much of the work 

previously done: to identify the students’ needs by relating them to their English class syllabus, 

to organize the activities presented in accordance with the learning objectives, to design 

sequences of activities that led students to the practice of speaking, as well as to find and use 

material that might catch students’ attention. 

The success of the activities performed in every session depended greatly on the topics that 

strung them together. It was found that beyond the topics the participants already worked on their 

classes, and therefore, the ones in which they had a previous knowledge and practice, they 

responded more enthusiastically to topics about personal issues, e.g. taboos or movie 
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preferences. Also, as the sessions went by, it became clearer the type of resources that worked 

better for getting participants involved in the topics and elicited them to give an opinion or ask a 

question. These resources were especially funny videos or games, which could be board or 

classroom-type games. 

Whereas the improvement of the speaking skill was not formally measured, fostering the oral 

production was always a guiding principle to design the session plans, and the effectiveness of 

the activities was a criterion on planning the subsequent sessions. Furthermore, the results of this 

research were intended to remain as a precedent for the future English conversation clubs, and to 

give the opportunity to repeat and improve the activities designed for the first and second level of 

English in the Pilot Program. A complementary work in evaluating the implementation of these 

activities on forthcoming groups is an ongoing process and is expected to be documented in an 

upcoming research work. 
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Appendix A 

Interventions in ESP class 

INTERVENTION I: 

 

Monday, January 18th 2016/ Wednesday, January, 20th 2016  

 

ESP Class intervention (English IV - Systems Engineering Ss) 

 

Objective: To enhance speaking confidence and oral fluency through a drama activity. 

 

Technique: Improvisation 

 

1. Brainstorming exercise 

By using two props (a belt and a kerchief/bandana), Ss have to come up with different uses for 

the props and act out in order to make the classmates guess the use. 

 

2. Video: Scenes From a Hat [https://www.youtube.com/watch?v=pUYVRnKzYLs] 

Ss get familiar with the comedy show “Whose line is it anyway” and the short-form 

improvisation game. 

 

3. Creating scenarios 

In pairs, Ss are asked to write down scenarios in order to put them in a hat and which they 

consider possible to perform, examples: 

- First day in a new job 

- choosing a gift for a partner 

- firing someone 

- visiting someone in a hospital 

- a job interview 

- visiting the parents-in-law 

- two criminals on the run 

- Breaking the news of a dead pet to a friend 

- Trapped in an elevator 

 

4. Video: Freeze 

[https://www.youtube.com/watch?v=5ID8_fuVvfA&list=RD8ngNfI2jJ2w&index=7] 

Ss know another improv game in order to implement it in the next activity. 

 

5. Improv Activity (games blending). 

In pairs, Ss start a random scene from the hat. At any time during the scene one of us yell freeze! 

and they must freeze in position. We choose another couple to continue and they have to assume 

the exact position of the previous performers and initiate a new scene taken from the hat. 

 

Internet sources: 

http://www.mftrou.com/creative-brainstorming-activities.html 
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http://cloudcuckoo.co.uk/jonthrower/improv_ex.htm 

 

Analysis: During the intervention, in which there were 16 students, we could manage to finish 

every single item on the planning stage. The instructions of what they were to do were given to 

them in time and in a clear way, right before we showed them a video example of the activities. 

The three activities had a Kinesthetic component due to their drama origins. 

 

INTERVENTION II: 

Thursday, February 4th 2016  

 

ESP Class intervention (English IV - Systems Engineering Ss) 

# Students: 16 

 

Objective: To foster oral fluency and accuracy through a Question & Answer activity. 

 

Technique: Guess Who in the Interview style 

 

1. Reading: Top 30 Job Interview Questions 

[http://www.approachpeople.com/ireland/candidates/interview-questions/#ap] 

Ss receive a handout with 30 common and general questions that might come out in an interview. 

The answers are given as advices for readers to take them into account. As we finish the reading, 

the handouts are taken away. 

2. Role preparation 

Ss are assigned with a well known character who is applying for a job in a given company. They 

have 10 minutes to absorb their roles and get ready for the interview performance (bring out real 

characters’ situations and features). 

 

3. Interview time 

After the preparation is over, each student sits down in front of the class as in a job interviewing 

situation and is asked a question by the company, which they have to answer according to their 

represented role. 

 

4. Guessing Who 

The interviewee in turn speaks by giving clues of his/her character, so the rest of Ss can make 

more questions related to the interviewee profile until they can guess who the character is. 

 

5. Conclusions 

 

Internet references: 

http://www.approachpeople.com/ireland/candidates/interview-questions/#ap 

http://www.examiner.com/article/role-preparation-step-by-step-part-i 

http://www.biographyonline.net/people/famous-100.html 
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Appendix B 

Session logs I-2016 

ENGLISH CONVERSATION CLUB - Pilot Program  

Academic Period: I-2016 

Facilitators: 

Brittnay Connor, English Assistant (until June 1st) 

Cristian Muñoz 

Luisa Fernanda Revelo 

 

Conventions: 

Ss = Students 

F = Facilitator 

 

Week 1: May 9th - 13th 

 

Previous week: 

Last week there was an initial session on Wednesday, May 4th with four students participating: 3 from the 

Pilot Program and 1 from the Foreign Languages Program.  

 

The activities held by the assistant were aimed at assessing the students’ proficiency level. There were 3 

moments set up through three instructions: 

 

1. Write down and present personal information (name, age, family, school, favorite food and subject). 

2. Think and say three things you love and three you hate about Cali. 

3. Reflect on: Where in the world you travel if you were rich? Write and share your answer. 

 

As Ss talked, F prompted them to complete ideas or give opinions. Also, she provided examples with her 

life and culture. Ss asked questions mostly of vocabulary. They used their own dictionaries to write their 

answers and some of them were more proficient than the others at speaking. For the last questions, they 

answered by using the structure: I would + verb, this means they had some knowledge of the structure of 

the language. All in all, their primary source of difficulty was their lack of vocabulary and 

mispronunciation. 

 

Day and time Activities Observations 

Tuesday 10th 

9:30 - 10:30 

am 

In order to establish a baseline, the assistant planned some 

activities with a similar procedure from the last time. 

 

Also, she decided to implement some activities/strategies on a 

temporary basis according to her experience, the last session 

overview and the purpose of the space. These actions will be 

included as a constant of the club operation, they can be totally 

assumed or modified according to the ongoing Ss’ response: 

 

- An ice breaker/game to engage them in talking. 

- The creation of a vocabulary list in full sight of everyone. 

- Whole and small group activities. 

- Individual prepared oral presentations and subsequent feedbacks 

on speech. 

No students attended. 
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- Provision of pictures per groups as a backup resource for 

speaking activities. 

 

The plan for this first week is to work upon biographical activities 

as most of the attendees get to know each other. The following 

week sessions will be planned according to the pilot program 

syllabus. 

Wednesday 

11th 

4:00 - 5:00 

pm 

Activity 1: Never have I ever… 

Ss think about three things they’ve never done before. F writes 

examples on the board: 

- been to Lago Calima 

- drank Borojó 

- lived outside of Valle del Cauca in Colombia 

Then, Ss share their answers aloud. After every person’s speech F 

asks the others if they have ever done that before. 

 

▶There’s a support board in which F writes the new vocabulary and 

its pronunciation categorized into two columns. 

 

Activity 2: Describing feelings out of a picture 

F allocates an open page of a magazine to every table (3 or 4 Ss per 

table) with a provoking picture on it for Ss to think about and 

discuss what it makes them feel. 

Then each person gives a short description of the picture and use 

words related to the emotions elicited from it. 

▶There were 11 attendees: 

9 Ss of the Pilot Program, 

2 Ss of Foreign Language 

tutoring. 

 

▶F had to alternate 

English and Spanish all 

the instructions because 

of the Ss’ lack of 

comprehension. 

 

▶F notices the low level 

of spoken English among 

the Ss, and expresses the 

need to keep on working 

in groups because that 

way they support each 

other with language 

usage. 

Thursday 

12th 

4:30 - 6:00 

pm 

 

Fs: Cristian 

and Luisa. 

Warm-up: Introduce your partner. 

Fs welcome the attendees and illustrate the first activity: In pairs Ss 

ask and answer the following questions: 

1-What’s your name? 

2- How old are you? 

3-What do you study? 

4-What do you like to do when it’s raining? 

Then they introduce their partners to the others, telling that 

information about them. 

▶Key language is written on the board: questions and examples of 

reported speech (S/he’s Andrea, she studies...) 

 

Activity 1: ‘Never have I ever…’ activity. 

Activity 2: Describing feelings out of a picture. 

Wrap-up: Pay your mistake. 

During the session Ss are told they cannot say in Spanish the words 

taught and written on the support board. If they do so, they will 

have to pay for their mistakes at the end of the session. 

The punishment is to create a long and meaningful sentence by 

using 4 or 5 words from the list. 

▶We’re considering as a 

good technique to always 

have a warm-up and 

wrap-up activity every 

session so Ss can feel 

engaged in the English 

mode first and then ready 

to close it and leave. 

 

▶No students attended. 
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Week 2: May 16th - 20th 

 

Day and 

time 
Plan Application Observations 

Tuesday 

17th 

 

9:30 - 

10:30 am 

Brittnay’s written plan: 

 

First- play charades 

Have students write 3 

routines on slips of 

paper. 

Play charades with 

routines. 

Discuss new vocab and 

meanings. 

 

Second-Watch video 

Do a prewatch with 

vocab and unfamiliar 

phrases first. 

Instruct them to write 

down unknown vocab 

or take notes. 

Discuss vocab from 

video and content. 

 

https://www.youtube.co

m/watch?v=-

5K0Vvyl9pY 

 

Third-Discuss good and 

bad habits 

Introduce unknown 

vocab and things they 

might change. 

Students share with 

people at the table. 

Students share with 

whole group. 

 

Before Leaving: End 

with a thought 

provoking question. 

-Who is the person you 

admire the most? 

-Why? 

-Bring three reasons 

why they are important 

to you. 

No students attended. 

▶As an idea to implement in the 

Conversation Club, we proposed to 

close the sessions with an open 

question every week so Ss leave 

thinking about it and with the desire of 

coming back. The following weeks we 

can start asking the previous questions 

out loud and this might also serve as a 

warming up. 

Wednesda

y 18th 

 

4:00 - 

5:00 pm 

▶21 students attended: 17 of 

the Pilot Program. 

 

▶Most of the Ss were coming 

for the first time, so an 

“introduce yourself” activity 

was carried out. 

•My name is… 

•My favourite candy is… 

•My dinosaur name is… 

 

Second activity: Charades. 

 

Third: Video, then 3 questions 

about the girl’s routine (What 

does she check for everyday? 

+ 2 more). Ss answered the 

questions aloud. 

 

Fourth: Good and bad habits. 

Group discussion + answers 

shared with the whole group. 

 

Closing: Thought Provoking 

question: Who do you admire 

the most? Why? 

 

▶The extra board was filled up 

with new vocabulary over the 

session. 

▶The charades game seemed to make 

them feel comfortable, confident, and 

participative. The vocabulary used by 

Ss was simple and understandable. 

▶The size of the room and the amount 

of people that came to this session 

affected somehow the time 

management for the activities. 

▶The turns for participation took very 

long; definitely the idea is to give the 

chance to everyone. 

▶The video watching activity was a bit 

rushed. No pre-watch vocab discussion, 

note-taking instruction, or post-watch 

discussion was completed. 

▶Ss answered, in groups, the questions 

about the girl’s routine on the video 

with isolated words. However, most of 

the Ss were active and engaged in the 

habits discussion, when it was related 

to Cali’s good and bad habits. 

Probably, because they were asked to 

talk about a familiar topic. 

▶It is true that for a good time 

management and full participation of 

Ss, they need to understand every 

instruction. That is why F may still 

give the instructions both in English, 

and Spanish. 

Thursday 

19th 

4:30 - 

6:00 pm 

Fs: 

Cristian 

and Luisa. 

The university was closed this 

thursday due to external 

reasons. No Conversation 

Club was held. 
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Week 3: May 23rd - 27th 

 

F’s perceptions about last session (Wednesday): 

 

- The Ss’ language proficiency was good enough to achieve the tasks (However, F had to translate to 

Spanish a lot of times). 

- The grouping was useful because Ss helped each other. 

- If the attendance continues to be that large it will be necessary to move to a bigger place such as Sala 

Baena. In that case the better way to work is in groups with a constant monitoring and assistance. 

- A good idea for the oncoming sessions is to switch Ss from table to table through an activity that allows 

to mix people of different proficiency levels. 

 

Day and 

time 
Plan Application Observations 

Tuesday 

24th 

 

9:30 - 

10:30 am 

1. Grouping 

activity with 

popsicle 

sticks: Sticks 

are paired 

with same 

words 

written on 

them (verbs). 

Ss will find 

their 

matching 

stick and sit 

down 

together. 

Two pairs 

per table. 

 

2. 

Conversation 

questions: 

F will 

provide a 

bunch of 

interesting 

questions (4-

5) to each 

table in order 

to have Ss 

discuss 

about them. 

Each student 

chooses one 

question to 

answer. 

Then they 

will present 

their 

▶7 students attended. 

 

▶Only 1 student arrived at 9:30 am. The 

session with the complete group started at 

10:00 and finished at 11:00 am. 

 

▶Since 6 out of the 7 Ss were new, F decided 

to replicate activities from the last week. 

 

1. “Introduce yourself” activity: 

•My name is… 

•My favourite candy is… 

•My dinosaur name is… 

 

2. Good and bad habits. 

 

3. Desired and annoying habits: F asks Ss to 

come up with a habit they wish they had and 

one they hate when someone else does it. 

Example:  

-I wish I could be on time.  

- I hate when people say they will call and 

don’t do it. 

 

4. Describing pictures: 

Each table receives a picture from a 

magazine and the groups are asked to discuss 

and prepare a description about  

the story framed in the picture and how it 

makes them feel. 

Then every group presents the picture. F 

gives her opinion and ask for others’ 

opinions. 

 

▶New vocabulary was written on the board. 

▶F used less Spanish than the last 

time. Most of the students 

understood the instructions or 

examples and participated 

actively. 

 

▶F commented that since her 

spoken Spanish is not very 

accurate, her translations during 

the sessions may be useful for Ss 

to look at her as an example 

regarding the use of a foreign 

language during the learning 

process. 

Wednesday 

25th 
▶ 12 Ss attended: 10 of the Pilot Program. 

 

▶Ss wrote down their answers 

before sharing them aloud. 
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4:00 - 5:00 

pm 

partners’ 

answers 

aloud. 

1. Grouping activity with popsicle sticks. 

 

2. Conversation questions. 

 

3. Thought-provoking question: What is the 

weirdest thing that you have ever eaten? 

▶The conversation questions were 

very useful regarding the attitude 

of the Ss; they were discussed in 

English by most of them. In each 

table they were sharing significant 

information, thus F gave them 

more time to continue doing it.  

Thursday 

26th 

4:30 - 6:00 

pm 

 

Fs: 

Cristian 

and Luisa. 

▶ 5 Ss attended. 

 

1. Make a sentence with… 

Every st receives a popsicle stick with a verb 

on it. They come up with a sentence that 

includes that verb. Ss write and speak aloud. 

As a suggestion they follow one of these 

opening sentences: (on the board) 

In the morning I… 

In the afternoon I… 

At night I... 

 

2. Conversation questions. 

 

3. Thought-provoking question: What is the 

weirdest thing that you have ever eaten? 

▶ The change of activity with the 

popsicle sticks was due to the few 

people attending this session. 

 

▶ Ss made a great effort to speak 

in English, some of them even 

when talking about personal 

issues out of the guided activities. 

 

▶ After presenting every answer, 

all the Ss were engaged into short 

discussions about them. They 

were interested in giving opinions 

or asking questions. 

 

Week 4: May 30th - June 3rd 

 

Day and 

time 
Plan Application Observations 

Tuesday 

31st 

 

9:30 - 10:30 

am 

1. Presentation about 

someone we admire: 

F shows a presentation 

of a famous person 

and get feedback from 

Ss. 

 

2. Discussion about 

our heroes: 

Bringing up the 

question “Who do you 

admire the most?”, Ss 

will talk about their 

favorite person/hero. 

Ss will follow the 

previous example and 

present their character. 

 

3. Play ‘Who am I?’ 

with sticky notes in 

small groups: 

In every table, each st 

puts a sticky note on 

F was sick. The session didn’t take place.  

Wednesday 

1st 

 

4:00 - 5:00 

pm 

▶ 7 Ss attended: 5 of the Pilot Program. 

 

1. “Introduce yourself” activity: 

•What’s your name? 

•What’s your favorite book? 

•Where would you like to travel to? 

 

2. Presentation about someone we admire: F 

showed a Power Point presentation about 4 

people she admires and the way to describe 

them (including a list of adjectives). 

 

3. Discussion about our heroes: In pairs, Ss 

prepared a presentation about a 

person/character they admire (characteristics 

and reasons why they admire them). 

 

▶ The initial 

presentation by F was 

a good opening to 

engage Ss in the 

language. 

 

▶ Ss feel much more 

comfortable writing 

previously what they 

are going to say. 

 

▶ There was not 

thought-provoking 

question left this 

week. 
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their forehead with a 

character name on it. 

The rest of Ss in the 

group will say 

personal traits as clues 

to make the person 

guess his/her 

character. 

4. Presentations: After writing a paragraph 

about their chosen character, Ss spoke about 

them aloud. 

Thursday 

2nd 

4:30 - 6:00 

pm 

Fs: Cristian 

and Luisa. 

The University was closed.  

 

Week 5: June 6th - June 10th 

 

The previous week, the English Assistant, Brittnay Connor, finished her contract with the University and 

left the country. 

 

Day and 

time 
Plan Application Observations 

Tuesday 7th 

 

9:30 - 11:00 

am 

 

F: Luisa. 

1. Presentation 

about someone 

we admire: 

F shows a 

presentation of 

a famous 

person and get 

feedback from 

Ss. 

 

2. Discussion 

about our 

heroes: 

Bringing up the 

question “Who 

do you admire 

the most?”, Ss 

will talk about 

their favorite 

person/hero. Ss 

will follow the 

previous 

example and 

present their 

character. 

 

3. Play ‘Who 

am I?’ with 

sticky notes in 

small groups: 

▶ Since last week only one session took 

place, we will take up the previous planning 

again. 

 

▶ 16 attendees of the Pilot Program. 

 

1. Presentation and exemplification of 

adjectives to describe people we admire. 

 

2. Ss made a short written description of a 

person/character they admire. 

 

3. Ss said their descriptions aloud. The ones 

who felt confident, talked a bit about the 

characters. 

 

4. Thought-provoking question: What is the 

weirdest thing you have eaten? 

 

▶ Support board was used to show new 

vocabulary to Ss. 

▶ Not all the Ss talked about 

their characters because the 

time wasn’t enough. 

 

▶ Most of the Ss were trying to 

speak in English, however 

there was a discussion 

between two of them who 

tried to argue in English but 

then they had to switch to 

Spanish to explain themselves. 

 

▶ Some Ss didn’t maintain the 

use of English during the 

small group interaction. 

Wednesday 

8th 

 

4:00 - 5:00 

pm 

 

F: Cristian 

and Luisa. 

The University was closed. 
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Thursday 

9th 

4:30 - 6:00 

pm 

 

F: Cristian 

In every table, 

each st puts a 

sticky note on 

their forehead 

with a 

character name 

on it. The rest 

of Ss in the 

group will say 

personal traits 

as clues to 

make the 

person guess 

his/her 

character. 

 

4. Thought-

provoking 

question: What 

is the weirdest 

thing that you 

have ever 

eaten? 

▶ 5 attendees of the Pilot Program. 

 

0. Hangman was used as the starting activity; 

focusing on phonics→ vowel sounds. 

 

1. Presentation and exemplification of 

adjectives to describe people we admire. F 

took 20 min to make the vocabulary very 

clear; most of the words were not familiar at 

all to Ss. 

 

2. In pairs Ss made a short written 

description of a person/character they 

admire. 

 

3. Ss said their descriptions aloud. Sentences 

written by Ss were short and very limited. 

4. Thought-provoking question: What is the 

weirdest thing you have eaten? 

 

▶ Support board was used to show new 

vocabulary and proper pronunciation of 

certain sounds to Ss (A-E-I). 

 

▶All Ss presented their 

character. Limited vocabulary 

was used. 

▶ When talking to the group 

Ss tried their best to speak in 

English, stopping occasionally 

to ask F to help them with 

vocabulary (using “Teacher, 

how do you say?”). Although 

during the small group 

interaction they only spoke in 

Spanish. 

▶ The structure of the 

presentation was exemplified 

by F and followed by Ss who 

did a very nice job. 

 

*Intro: The person I admire 

is...because… 

*The short description: He is... 

She can… 

*Conclusion:and that is why I 

admire him/her. 

 

Week 6: June 13th - June 17th 

 

Day and 

time 
Plan Application Observations 

Tuesday 14th 

 

9:30 - 11:00 

am 

 

F: Luisa. 

1. Warm-up: 

Answers to last 

thought-provoking 

question: What is the 

weirdest thing you 

have ever eaten? 

 

2. Bio of a famous 

character: 

Video of Albert 

Einstein 

(https://www.youtube

.com/watch?v=L93ec

8MC8Zk) 

Short oral 

presentation to Ss of 

Einstein’s life quick 

facts. 

 

3. Preparation of a 

character’s 

presentation: 

▶17 attendees of the Pilot Program. 

 

1. Warm-up 

2. Bio of Albert Einstein 

3. Preparation 

4. Presentation: Pictures of the characters 

were displayed on the TV. 

 

▶The main board was used to write the 

vocabulary asked by Ss. 

▶2 tables were missing to 

finish the presentations. 

We agreed to do it next 

Tuesday -they’re part of 

the same group coming 

that day every week. 

Characters: Hulk and 

Adele. 

 

▶Most of Ss were 

interested in the 

preparation and the right 

pronunciation of words. 

 

▶Being a large group 

attending, we can have the 

Who Are You? Game for 

next session. 

Wednesday 

15th 

 

▶6 students attended: 5 of the Pilot 

Program. 

 

1. Warm-up 

▶Most of the time for 

preparation was used to 

understand the pieces of 

text (quick facts). 
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4:00 - 5:30 

pm 

 

F: Cristian 

and Luisa. 

Every table receives a 

bunch of quick facts 

(keywords) about one 

character to prepare a 

presentation as a 

group. The characters 

are some of the 

mentioned by Ss last 

week. They are asked 

to use their own 

words, and use the 

slips of paper as a 

support, not to read. 

 

4. Presentation of 

bios: Every table to 

the whole group. 

 

5. Wrap-up: Who are 

you? Game. 

In groups, one st 

sticks a note with a 

name on his/her 

forehead. The other 

Ss give him/her clues 

for guessing the 

character s/he is 

holding. The clues are 

related to the quick 

facts previously 

presented. 

2. Bio of Albert Einstein (video). 

3. Preparation 

4. Presentation: Pictures of the characters 

were displayed on the TV. 

5. Quick view of the other characters 

facts for next session’s activity. 

 

▶The main board was used to write the 

vocabulary asked by Ss. 

Dictionaries from the 

Resources Center were 

employed. A few Ss wrote 

down first, then they did 

the presentation. Some of 

them tried to do it speaking 

only, and others read aloud 

the facts. 

Thursday 

16th 

4:30 - 6:00 

pm 

 

F: Cristian 

and Luisa.  

▶6 students attended: 5 of the Pilot 

Program. 

 

1. Warm-up: Checked out the answers 

for last session’s TPQ. Watched 

buzzfeed’s “People Try Weird American 

Food That Shouldn’t Exist.” 

https://youtu.be/RPK0F_LK1Mo 

2. Bio of Albert Einstein (video). 

3. Preparation 

4. Presentation: Pictures of the characters 

were displayed on the TV. 

5. Quick view of the other characters 

facts for next session’s activity. 

 

▶The main board was used to write the 

vocabulary asked by Ss. 

▶2 students came for the 

first time. 

▶Ss shared their opinion 

about weird things people 

around the world usually 

eat. F made a list on the 

board.  

 

Last week was not possible to do the activity planned for the wrapping up. We will implement it this 

week. 

 

Week 7: June 20th - June 24th 

 

Day and 

time 
Plan Application Observations 

Tuesday 

21st 

 

9:30 - 11:00 

am 

 

F: Luisa. 

1. Warm-up:Guess 

who you are-Game. 

Every st gets a 

sticky note and write 

a name of a famous 

character on it. The 

notes are collected 

and mixed. In 

groups, every st 

takes out a name 

from the bag and 

stick them on each 

▶9 attendees of the Pilot 

Program. 

 

1. Outstanding presentations 

of Adele and Hulk. 

2. Who are you? Game 

3.Video: Will Smith on The 

Ellen Show. 

Ss were told the activity for 

next week in advance 

(interview). 

 

▶Some Ss keep on speaking in spanish 

during the small group activities, 

however they were enthusiastic in the 

warming up talk (about celebrities) and 

the game. In the latter activity, all the 

Ss showed a great interest; some 

googled the characters, others asked 

how to say certain words in english and 

some made use of the spanish from 

time to time. 
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other’s forehead. 

The classmates give 

them clues for 

guessing the 

character their 

holding. The clues 

are related to the 

quick facts 

previously 

presented. 

 

2.Video: Celebrity 

interview 

https://www.youtube

.com/watch?v=QAP

rNuX03ug 

 

3. Interview with a 

famous celebrity 

role play: 

http://www.eslflow.c

om/Celebrity-

interview-

roleplay.html 

In pairs, Ss choose 

the character and 

their roles 

(interviewee - 

interviewer) and 

prepare the role 

play. Then they 

present it to the 

group. 

 

4. Wrap-up: 

Thought-provoking 

question: What are 

the top 3 questions 

that you don’t like to 

answer? 

▶The main board was used to 

write the vocabulary asked by 

Ss. 

▶This group had a pending activity we 

finished today, so the time was not 

enough to complete the planning. 

Wednesday 

22nd 

 

4:00 - 5:30 

pm. 

 

F: Cristian 

and Luisa. 

▶8 attendees of the Pilot 

Program. 

 

1.”Who are you?” Game 

2.Video: Will Smith on The 

Ellen Show. 

3.Interview with a famous 

celebrity role play. 

Ss prepared the questions and 

answers previously. 

 

▶The main board was used to 

explain some words. 

▶Even though the english level of Ss is 

low,  they try really hard to do their 

best. Three of them speak with isolated 

words only, unless they have the 

opportunity to write the questions or 

sentences beforehand. 

Thursday 

23rd 

 

4:30 - 6:00 

pm. 

 

F: Cristian 

▶13 attendees of the Pilot 

Program. 

 

0.”My name is...and when is 

raining I like to…”  

1.”Who are you?” Game 

2.Video: Will Smith on The 

Ellen Show. 

3.Interview with a famous 

celebrity role play. 

Ss prepared the questions and 

answers previously. 

4. Seven couples prepared the 

interview. Four role-played 

them in front of the group 

voluntarily excited.     

5.Wrap-up: Thought-

provoking question: What are 

the top 3 questions that you 

don’t like to answer? 

 

▶Ten, out of 13 Ss, were coming to the 

Club for the first time, so we did a 

round of ”introducing me” and saying 

something they like to do when it’s 

raining; starting with a clear example 

from F.   

▶With a very short introduction of the 

game Ss jumped into it excited and 

interested. All of them were coming 

from the same English class, and same 

program. Perhaps that made them feel 

comfortable in the Club.  

▶Although it took us almost one hour 

playing the game, Ss were speaking in 

English continuously, using few 

spanish words.  

▶Some Ss keep on speaking in spanish 

during the small group activities, 

however they seemed to be very 

interested into making themselves 

understood by asking the group.     

 

Week 8: June 27th - July 1st 

 

Day and 

time 
Plan Application Observations 

Tuesday 

28th 

 

9:30 - 11:00 

am 

 

Language focus: 

Use of Past 

Simple. 

 

▶11 attendees of the Pilot 

Program. 

 

1. Hidden questions. 

2. Video: Story of a surf trip. 

▶Ss arrived about 10:00 am. It was not 

possible to perform the third planned 

activity. 

 

▶Two, out of 3 tables, had a high 

participation and Ss were involved into 
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F: Luisa. 1. Warm-up: 

Hidden 

questions. 

Ss find some 

questions stuck 

under their 

chairs. Then, 

each st reads the 

question aloud 

for another st to 

answer it. e.g. 

What time did 

you go to bed 

last night? What 

was the last film 

you saw? 

(http://www.eslc

onversationquest

ions.com/simple-

past/) 

 

2. Video: Story 

of a surf trip. 

https://www.yout

ube.com/watch?v

=dekQYgRjrZw 

 

3. Game: In the 

past. 

http://www.teach

-

this.com/images/

resources/in-the-

past.pdf 

 

4.Wrap-up: 

Thought-

provoking 

question: What is 

your earliest 

memory? 

After the video, Ss retold some 

activities watched on the video. 

3. Thought-provoking question. 

 

▶New vocabulary and some verbs 

in past were displayed on the 

main board. 

the topics. Ss in the third table didn’t 

pay too much attention and spoke in 

spanish almost all the time. According 

to their classmates’ reaction, it seems to 

be a regular behaviour. One of them 

has a very good level of english and the 

other two always fall back on him. 

Wednesday 

29th 

 

4:00 - 5:30 

pm. 

 

F: Cristian 

and Luisa. 

▶8 attendees of the Pilot Program. 

 

1. Hidden questions. 

2. Video: Story of a surf trip. 

After the video, Ss retold some 

activities watched on the video. 

3. Game: In the past. 

4. Thought-provoking question. 

 

▶New vocabulary and verbs in 

past were displayed on the main 

board. The verbs were displayed 

into two columns: present 

form/past form. 

▶The warm up activity helped the Ss 

get in touch with the past tense 

structure and they seemed to like the 

surprise factor of the questions pasted 

underneath their chairs. 

▶After watching the video F elicited 

sentences to retell it. Past forms of 

verbs were written on the board and 

stayed there for further usage. 

▶While playing the game Ss were eager 

to speak in English and all of them did 

a very good job. Even asking for 

second rounds. 

Thursday 

30th 

 

4:30 - 6:00 

pm. 

 

F: Cristian 

▶21 attendees of the Pilot 

Program. 

 

1. Hidden questions. 

2. Video: Story of a surf trip. 

After the video, Ss retold some 

activities watched on the video. 

3. Game: In the past. 

4. Thought-provoking question. 

 

▶New vocabulary and verbs in 

past were displayed on the main 

board. The verbs were displayed 

into two columns: present 

form/past form. 

▶The largest group so far! Everybody 

came from the same program-

Geography. Ss worked on small groups 

(3-4 Ss each) and, even though they 

room felt a lot smaller, the rhythm of 

the session was fluent and meaningful. 

▶F didn’t have to use any Spanish 

during the class and most of the 

interventions of the Ss were in English. 

▶Ss made a huge effort to create 

accurate sentences using only English. 

It took them 40 minutes to finish the 

game. 

 

Week 9: July 5th - July 8th 

 

Day and 

time 
Plan Application Observations 

Tuesday 5th 

 

9:30 - 11:00 

am 

 

Language focus: 

Describing people, 

objects and places 

 

▶16 attendees of the Pilot 

Program. 

 

1. Game: In the past. 

▶Most of Ss were new attending 

on Tuesdays (Eva Lakatos 

group). They introduced 

themselves and were asked 

about what they did last week. I 
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F: Luisa. 0. Last session’s thought-

provoking question 

discussion: What is your 

earliest memory?  

(Describing places, 

situations and people. 

New vocabulary is listed 

on the board for further 

usage). 

1. Warm-up: Brown 

Paper bag:  

One brown paper 

lunchbag and one small 

object (such as a cassette, 

a stone, a lighter and a 

packed condom) Ss take 

turns describing the 

contents of the bag while 

the other Ss have to 

guess the name of the 

object. 

(http://www.eslcafe.com/

idea/index.cgi?display:91

3437552-851.txt). 

 

2. Blind Artist: 

In groups, and in turns, 

one St is separated while 

the others are given a 

picture of a place, or an 

object. The Ss must 

describe to the St how to 

draw the object on the 

picture. After everyone is 

done, pictures will be 

judged to see which 

picture best resembled 

the real one. 

(http://www.eslcafe.com/

idea/index.cgi?display:11

53271372-14023.txt) 

 

3.Wrap-up: Thought-

provoking question: 

What’s your biggest 

fear? 

What’s your biggest 

achievement? 

In groups of four, Ss make true 

past simple sentences about 

themselves using the verbs and 

time expressions given on cards. 

Ss take a time expression card 

from the pile and a verb card 

from their hand (6).Sentences 

must be believable and 

grammatically correct; if the 

other players agree on that, the 

st may discard the verb card. 

The aim of the game is to be the 

first st to get rid of all the verb 

cards. 

 

▶Main board used to check 

verbs in present and past simple. 

explained to them that the other 

students, the regular attendees, 

haven’t played the game yet, 

and I asked the former to 

explain the game to the latter. 

 

▶The new students weren’t able 

to give the explanations to the 

other Ss; some of them were 

absent during that activity and 

some others didn’t remember it. 

I explained the game, then they 

played it. Since they were 5 

people per table, the game took 

long. 

 

▶Ss made efforts to make 

correct sentences; they asked 

questions, listened to their 

classmates and enjoyed the 

activity. 

Wednesday 

6th 

 

4:00 - 5:30 

pm. 

 

F: Cristian 

and Luisa. 

▶12 attendees of the Pilot 

Program. 

 

0. What is your earliest 

memory? 

Ss discussed in small groups 

their experiences and one person 

of the group shares it aloud. 

1. Activity: Brown paper bag. 

2. Activity: Blind artist. 

▶All the Ss were about 20 min 

late, so the session finished at 

6:00 pm. There were some Ss 

coming for the first time. 

 

▶In every activity Ss followed 

the path of the given examples, 

but they did not propose too 

many alternative responses on 

their own. 

 

▶Offering input through audio 

visual aids should be taken into 

account in every single session. 

 

Thursday 7th 

 

4:30 - 6:00 

pm. 

 

F: Cristian 

Resource center was closed; the 

session didn’t take place.  
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Week 10: July 11th - July 15th 

 

This is the last week of the English Conversation Club. It will take place over two sessions. The plan is 

aimed at integrating several topics out of the Pilot Program English courses as a support for the students’ 

final course assessment. 

 

Day and 

time 
Plan Application Observations 

Tuesday 12th 

 

9:30 - 11:00 

am 

 

F: Luisa and 

Cristian. 

0. Warm-up: Ss watch a video clip of a sitcom (Friends) 

and understanding is checked. 

(on drive) 

 

1. Video main idea and topic: Ss watch the clip once again 

and the situation is described with key ideas on the board. 

 

2. Sketch creation: In pairs, Ss are given a general and a 

specific situation to make up a sketch out of it, same as the 

previous example. 

 

General situation: Back to High School. 

 

Prompt: You’ve been invited to your 10 year high school 

reunion… 

-Personal information 

(A) meets a new person (B); during school they never 

knew each other and now they are interested in each other. 

 

-Describing habits 

Two old friends (A, B) talk about their hard daily routines. 

 

-Describing people 

Two old classmates (A, B) talk about their fiancé(e)s. 

 

-Talking about past 

(A) meets an old close friend (B) and remember their 

school experiences. 

 

-Talking about future plans 

Two old friends (A, B) talk about their future plans. 

 

-Making plans for the weekend 

(A) invites (B) to do something together the next weekend. 

 

3. Sketch performance: The written sketches are collected, 

scrambled and shared out randomly. The couples have to 

perform the assigned sketch. 

 

4. Survey: Ss are asked to fill out a survey about their 

English Conversation Club process.  

No students 

attended. 
 

Wednesday 

13th 

 

4:00 - 5:30 

pm. 

 

F: Cristian 

and Luisa. 

No students 

attended. 
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Appendix C 

Session logs II-2016 

ENGLISH CONVERSATION CLUB - Pilot Program  

Academic Period: II-2016 

Moderators: 

Cristian David Muñoz 

Luisa Fernanda Revelo 

Jinit Sanjiv Desai (Since Sept. 20th) 

 

Conventions: 

Ss = Students 

F = Facilitator 

 

Week 1: August 29th - September 2nd 

 

This semester the Conversation Club is intended for students of the course ‘Inglés con Fines Generales y 

Académicos II’. This first week will be oriented to welcome the students and to elicit the importance of 

learning English for diverse purposes. 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

30th 

13:00 - 

15:00 

1. Pair up with A-B phrases. 

Discuss phrases and a short round of opinions or comments 

including their previous knowledge. 

 

2. Specific situations where English is a must. 

Pictures displaying these possible situations are presented to 

Ss in order to elicit from them anecdotes, experiences, or 

stories about the times in which they have felt the need and 

the low proficiency in the foreign language (Support 

material: videos of speaking English fail). 

 

3. Ss share their own conclusions about the importance of 

learning a second language, in this case: English. As well as 

their personal expectations about the Club. 

No attendees.  

Wednesday 

31st 

18:00 - 

20:00 

The session 

was not given. 
 

Thursday 

1st 

17:00 - 

19:00 

No attendees  

 

Week 2: September 5th - September 9th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

6th 

 

13:00 - 

15:00 

WHY ENGLISH? 

Welcome to the Club! 

 

1. Pair up with A-B phrases. 

4 attendees. This session was held by the 

monitor in charge of the 

Resource Center, Cristine. She 

said the number of Ss and their 

interest in practicing were 
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Discuss phrases and a short round 

of opinions or comments including 

their previous knowledge. 

 

2. Specific situations where 

English is a must. 

Pictures displaying these possible 

situations are presented to Ss in 

order to elicit from them 

anecdotes, experiences, or stories 

about the times in which they have 

felt the need and the low 

proficiency in the foreign 

language (Support material: 

videos of speaking English fail). 

 

3. Ss share their own conclusions 

about the importance of learning a 

second language, in this case: 

English. As well as their personal 

expectations about the Club. 

enough to achieve the 

objectives of the sessions. 

Wednesday 

7th 

 

18:00 - 

20:00 

7 attendees. All the 

objectives and activities 

were fully developed. 

The fluency and 

motivations of the Ss 

helped a lot. The topics 

were found interesting by 

Ss.  

There was even time to share 

meaningful and personal 

experiences related to speaking 

English in a context where it is 

not a trend. 

Thursday 

8th 

 

17:00 - 

19:00 

No attendees. Nevertheless, one of the 

teachers of the program brought 

his group right before their class 

ended, just to show them around 

for them to get familiar with the 

space and the kind of activities 

they could develop there.  

 

Week 3: September 12th - September 16th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

13th 

 

13:00 - 

15:00 

PRONUNCIATION ISSUES The 

Italian man who went to Malta 

 

Language focus: Contextual 

guessing, predictions - Future with 

going to - Pronunciation. 

 

Warm-up: Predictions from a 

picture. 

The whole group look at the picture, 

describe the situation and depict the 

story out of it. 

 

In pairs, Ss give a prediction about 

the possible outcomes and share 

them. 

 

 

Transition: Ss come with 

predictions as they watch the video 

without the sound. 

 

Video: Ss watch the video with 

sound. 

-Talk about aspects found in the 

5 attendees. 

 

The activities were 

not developed. The 

Conversation Club 

coordinated by the 

English assistant was 

held at the same time 

so we joined it 

instead. The activity 

was about gender 

identity, supported 

with audiovisual and 

reading material. 

 

Ss were attentive and seemed to 

enjoy the activities. However their 

participation was lower than the 

other attendees (most of them 

were students of the Foreign 

Languages program). 

Wednesday 

14th 

 

18:00 - 

20:00 

8 attendees. 

 

The planned activities 

were carried 

smoothly. The help of 

visual aids made the 

understanding of the 

activities easy to get 

along. There was 

some time left after 

The fluency and motivation of Ss 

were key to the development of 

this session. After the tongue 

twisters reciting we had 30 

minutes left to play an unplanned 

game. This one helped Ss practice 

key vocabulary learned during the 

session.  

http://www.failepicfail.com/epic-fail/1207/-epic-fail-1343305876.jpg
https://www.youtube.com/watch?v=Rsvu5Sz8bTw
https://www.youtube.com/watch?v=Rsvu5Sz8bTw
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video: Malta, accents, restaurants, 

etc. 

-Identify the words involved in the 

misunderstandings (due to 

homophones, accents, etc.) 

 

Wrap-up: Dual tongue twister. 

After rising awareness on having a 

comprehensible pronunciation, in 

pairs, Ss are asked to practice a 

randomly given tongue twister to 

recite simultaneously. 

the tongue twisters 

reciting for playing 

pictionary.    

Thursday 

15th 

 

17:00 - 

19:00 

4 attendees 

All the activities were 

developed. Before the 

warm-up F gave a 

small talk about the 

importance of 

practicing English in 

this space because of 

the constant use of 

spanish by the Ss. 

The Ss’ lack of vocabulary made 

every activity slower than the one 

before. A lot of time was spent on 

explaining basic vocab. The use of 

the board played an important role 

as well as the visual aids and the 

internet connection to look for 

pics related to the unknown 

words. 

 

Week 4: September 19th - September 23rd 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

20th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

TABOOS AND ISSUES 

Changing sex 

 

Language focus: adjectives - Argumentation 

Warm-up: Ss put a list of given words into 

a Venn diagram with the titles male and 

female. 

These words are all character traits and, 

according to their opinions, in pairs, Ss are 

to discuss and decide whether they put it into 

the male or the female bubble. Afterwards, 

they share their opinions and together, we 

share our opinions. 

 

Reading: In small groups/pairs, Ss read the 

text “Landlord pays out over transsexual 

ban”. Then, we do a whole group reading 

and check understanding. 

 

Discussion: Ss discuss in groups some 

questions related to the reading (worksheet). 

They put themselves in the position of both 

people (text characters) to give their opinion. 

 

Wrap-up: Ss share conclusions about the 

topic. 

 

Material: Worksheet ‘Changing sex’, TV, 

pc. 

9 attendees. 

 

The plan of the last 

week was carried out 

with the English 

assistant 

collaboration. 

Ss felt shy with the 

assistant presence so their 

participation was lower 

than usual. At the 

beginning it was 

overwhelming for Ss to 

hear Jinit but little by 

little their interaction 

increased. 

Wednesday 

21st 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

6 attendees. 

 

Everything was 

accomplished. 

The group had a great 

performance, they were 

participative and very 

involved in the topìc. 

Thursday 

22nd 

 

17:00 - 

19:00 

 

Cristian. 

3 attendees.  

 

 

 

http://www.engvid.com/english-resource/50-tongue-twisters-improve-pronunciation/
http://www.engvid.com/english-resource/50-tongue-twisters-improve-pronunciation/
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Week 5: September 26th - September 30th 

Day and 

Time 
Plan Application Observations 

Tuesday 

27th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

LET’S PLAY! 

Board games: Name 3… & 

Which One Would the World 

Be Better Without...Why? 

 

Language focus: Use of would 

(for expressing: preferences / a 

hypothesis about the future). 

Unit 1.  

 

Warm-up: Instructions and 

explanation of the games. Ss are 

split into groups of 4 or 5 

people. 

 

Follow-up: Games 

Ss roll the dice in turns and 

move their game pieces along 

the path according to the number 

of spaces indicated by the dice. 

When players land on a space, 

they: 

 

-“Name 3…” = say three things 

according to the topic. 

 

-“Which One Would the World 

Be Better Without…” = choose 

one of the three items that they 

think the world would be better 

without (Which one does the 

world need the least?) 

 

Wrap-up: Technology 

Discussion Questions. 

Varied questions about 

technology in our daily lives or 

predictions related to its 

advances are displayed for Ss to 

give opinions and discuss. 

 

Material: Board games, dice, 

TV, pc. 

9 attendees. 

 

The activities for this week 

were proposed by the 

assistant. Games were played 

in groups. We only discussed 

the first question about 

technology but the 

participation was too low. Ss 

were asked to decide which 

activity to keep on doing and 

they chose the board games, 

which were switched over 

between the tables. 

The low participation may be 

due to the type of question 

asked to open the discussion: 

Would you consider dating 

someone you had met over 

the Internet? Why or why 

not? 

 

Whereas that situation is 

likely to happen in countries 

such as USA, here we don’t 

tend to have this kind of 

online interaction so often, 

that is to use apps or 

webpages like tinder, 

bumble, hinge, etc. That’s 

why the topic was not very 

close to the Ss’ context. 

Wednesday 

28th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

6 attendees. 

 

Games were played 

simultaneously in two 

different tables, each with 3 

students. We didn’t discuss the 

technology topic because Ss 

got entertained with the board 

games so much that they 

didn’t even switched boards. 

The interaction among Ss is 

ideal. They all are very 

participative and their 

persistence and their constant 

attendance to the Club make 

it easier for the motivational 

aspect.  

Also, the fact that they can 

express themselves with little 

difficulty allows the 

conversation to be more 

interesting and rich. 

Thursday 

29th 

 

17:00 - 

19:00 

 

Cristian. 

4 attendees.  

Games were played in only 

one group. We didn’t discuss 

the technology topics. We 

played each game for one 

hour. At the end, it didn’t 

matter if the dice kept us 

stepping on the same topic; 

we’d look for a topic that 

hadn’t been discussed.  

Although the level of 

English of the Ss wasn’t 

appropriate to play this 

conversation starter game, it 

was enough to have fun and 

to speak in English for 

almost the entire game. 

People are kind and friendly, 

which makes the 

conversation warmer.  
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Week 6: October 3rd - October 7th 

 

Jinit is in Bogotá the whole week. Luisa and Cristian lead the Club this week. 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

4th 

 

13:00 - 

15:00 

 

Luisa. 

TECHNOLOGY & 

INVENTIONS 

Language focus: Use of 

will and would (for 

expressing a hypothesis 

about the future) Unit 1. 

 

Warm-up: Ss are 

presented video1 and 

video2 with 5 new 

inventions (posted on 

Aug 11 2016) to 

establish a context.  

 

Follow up: Technology 

Discussion Questions. 

Varied questions about 

technology in our daily 

lives or predictions 

related to its advances 

are displayed for Ss to 

give opinions and 

discuss, leading to the 

proposal of an idea for 

a new invention.   

 

Wrap-up: Ss prepare a 

short presentation on 

their own invention.  

 

Material: Worksheet 

‘Technology”, TV, pc. 

7 attendees. 

 

Ss watched the videos; after 

every invention they explained 

and gave opinions about them. 

 

Then we had a whole group 

discussion with one of the 

technology questions. 

 

Afterwards, they discussed in 

small groups (two) about a 

different technology question. 

Finally, they shared with the 

whole group their answers. 

The presentation of the invention was 

not done because there was not time 

enough. Besides, the use of computers 

might have been uncomfortable for 

the people working in that space at 

that moment. 

 

There were 3 Ss who came for the 

first time, two of them participated 

actively, the other one was more 

reluctant. In general, Ss came up with 

creative ideas. 

Wednesday 

5th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

6 attendees.  

 

Ss shared some ideas on 

technology and how inventions 

had made our lives easier. Ss 

discussed answers in small 

groups, then they shared to the 

whole group. The wrap up 

activity was not performed. 

Though Ss seemed to be involved in 

the topic, their participation was not 

as high as it has been before. 

Thursday 

6th 

 

17:30 - 

19:30 

 

Cristian. 

3 attendees, only 1 from the 

pilot program.  

All of the activities were 

carried out poorly and slowly.  

The lack of vocabulary and poor 

skills of the attendee from the pilot 

program makes activities pointless or 

extremely difficult for her. Although 

patience and readiness from the 

attendee are evident, they’re not 

enough to provide her with the tools 

she needs to be part of a conversation 

club with fluency and accuracy.   

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=Bgy8SLxJQY0
https://www.youtube.com/watch?v=OezpYwuP2sY
https://drive.google.com/drive/folders/0B8cf7m17cF3YNDUzY0xaaXBTZWc
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Week 7: October 10th - October 14th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

11th 

 

13:00 - 

15:00 

 

Jinit. 

This week the plan was made by Jinit. He 

brought a set of activities to the session and 

performed them. 

Icebreakers: 

Video 1 

Video 2 

 

Word evolution: 

Write a word that either rhymes, or substitute 

one letter to form another word. 

That                     Crow 

Sit                        Eat 

Snake                   Nun 

Look                    Rice 

 

Who am I?: 

Stick pieces of paper with different 

individuals’ names; take turns asking yes/no 

questions. 

 

Scaffolding – vocabulary and phrases: 

-The easiest way is to… 

-The quickest way is to… 

-The best way is to… 

-go + direction (right, left, down, up, 

through) 

-take + road name 

-turn + right/left 

-stay on + road name for + distance or time 

 

Practice listening: 

http://learnenglishteens.britishcouncil.org/ski

lls/listening-skills- practice/giving-directions 

 

Review comparatives and superlatives: 

http://www.ef.com/english-

resources/english- grammar/comparative-

and-superlative/ 

 

Watch video and discuss: 

https://www.youtube.com/watch?v=T26tpL-

92KU 

 

-Compare this video to other music videos 

you have seen. 

-Compare the landscapes to landscapes you 

have seen. 

-What does the video mean to you? 

-How did it make you feel? 

14 attendees. 

 

Jinit was in charge. 

 

Wednesday 

12th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

5 attendees. 

 

Due to a lack of 

planned activities for 

this week, Fs decided 

to play a card game. 

The idea is that Ss 

write the name of 

somebody famous from 

an English speaking 

country- different from 

USA or UK- on a card 

and then pass it to the 

person on the right. 

Each person has a card 

that they stick to their 

forehead so others can 

see it but you can't. Ss 

then get to ask yes/no 

questions until they 

think they know who it 

is.  

It took Ss 1h30 to guess 

all of the characters; 

they could only ask one 

question each round. 

Even though the first 

idea was to discuss 

about different cultures 

from English speaking 

countries (ESC) 

different from USA and 

UK, this activity helped 

Ss review and practice 

asking yes/no questions 

with basic structures 

such as “am I a famous 

singer” or “does my 

character have beard”. 

 

After finishing the 

game, Ss were to 

choose an ESC and 

search for relevant info 

about it to share with 

the rest of the group in 

a short presentation; 

two got the opportunity 

to, we’ll continue next 

session.   

Thursday 

13th 

17:30 - 

19:30 

Cristian. 

The Club was not held. 

The university was 

evacuated.  

 

https://www.youtube.com/watch?v=Ahg6qcgoay4&amp;list=PL4E8D5D73C907D700&amp;index=25
http://www.knowledgeadventure.com/games/word-scramble-%202/
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Week 8: October 18th - October 21st 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

18th 

 

13:00 - 

15:00 

 

Luisa. 

FAMOUS FILMS 

 

Language focus: Describing and expressing 

preferences (Movies). Unit 1. 

 

Warm-up: Top 25 Greatest Movies of All 

Time. 

Ss watch a video with short clips of movies 

listed as the best of all time. 

 

The topic is introduced and Ss talk about the 

films they identified in the video. 

 

Follow-up: Each st is given a piece of paper 

with one or two questions related to movies 

(Questions ideas). They answer the questions to 

the whole group. 

 

Video: ‘Do teens know 90’s romance movies? 

(React: Do they know it?‘ 

Ss watch a reaction video about rom-coms of the 

90’s. After that they discuss about the movies 

they recognized and some other famous ones. 

 

Wrap-up: Charades 

In the given piece of paper Ss write three (3) 

titles of famous movies. The papers are 

collected and scrambled. Then in pairs, Ss play 

charades: one person acts out a randomly 

assigned movie title for their partner to guess. 

They have one minute to guess. If time is up and 

the person guessing doesn’t figure it out, another 

group can say the answer and steal the point. 

 

Materials: PC and TV, slips of paper. 

9 attendees. 

 

1. Charades - 

Movies 

In pairs, Ss came up 

with famous movie 

titles. Then they 

acted them out for 

the others groups to 

guess. 

 

2. Describing props 

The couples chose 

one representative 

object from a movie 

and prepared a 

description (verbal, 

no gestures) of it for 

the other groups to 

guess. 

To let one student 

speak in Spanish all the 

time, prompt others to 

do the same and to not 

strive for language 

practice. 

Wednesday 

19th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

5 attendees. 

 

All the activities 

were performed 

successfully. 

Ss respond very well to 

input and conversation 

starters; they get into 

the topic in an active 

way. General topics 

like movie preferences 

get Ss excited and very 

participative.  

Thursday 

20th 

17:30 - 

19:30 

Cristian. 

2 attendees. 

 

 

 

Week 9: October 24th - October 28th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

25th 

 

13:00 - 

15:00 

FOLLOW MY DIRECTIONS 

 

Language focus: Asking and giving 

directions. Unit  2. 

5 attendees. 

 

We attended the screening of 

the documentary film ‘The 

Shore Break’ organized by 

FINCALI. 

Ss had the chance to have a 

listening input. Languages 

spoken by the members of 

the cast are English and 

Xhosa (african lang.) 

https://www.youtube.com/watch?v=Uo8VHG5eKYk
http://iteslj.org/questions/movies.html
https://www.youtube.com/watch?v=HAjhXk5tiu8
https://www.youtube.com/watch?v=HAjhXk5tiu8
http://theshorebreakmovie.com/synopsis/
http://theshorebreakmovie.com/synopsis/
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Luisa. 

Warm-up: Ss watch a NatGeo 

video about asking and giving 

directions.  

 

Follow-up: Finding directions (in 

pairs) on a map. 

Instructions (example 1, example 2) 

are displayed on the TV. 

One of the students chooses a place 

on the map and gives directions to 

their partner for them to get there. 

 

Main Activity: In groups, Ss are 

given 2 destinations on the campus 

(each group gets a different one). 

-They are to design a route (a set of 

instructions) in 10 steps for the 

other group. 

-They get to the places and take a 

selfie, proving they got there. 

-Ss come back and get a price for 

being  # 1. 

 

Wrap-up: Ss reflect on how they 

did: 

possible solutions for problems and 

misunderstandings. 

 

Materials: printed maps, TV, 

internet. 

Wednesday 

26th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

6 attendees. 

 

At the beginning 2 Ss talked 

about an English-speaking 

country (pending talks from a 

previous session), then all the 

activities were performed.  Ss 

had oral practice into the 

center with the material 

prepared and a drill with 

tables as city blocks and 

themselves as places. The last 

activity was concluded 

outside the building when Ss 

came back from the main 

activity accomplished. 

Although in the main 

activity the directions 

given and followed by the 

students were not 

completely fulfilled, Ss 

were motivated and 

involved in the activity.  

 

One of the reasons for not 

completing the instructions 

is due to the information 

given. Many steps were 

taken for granted and 

information was not clear 

enough for everybody.   

Thursday 

27th 

 

17:30 - 

19:30 

 

Cristian. 

4 attendees. All the activities 

were performed as planned. 

Step by step. :D  

In the main activity, the 

directions given and 

followed by the students 

were completely fulfilled. 

No misunderstandings 

were found during the 

main activity.  

 

Week 10: October 31st - November 4th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

1st 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

HALLOWEEN 

Origin, 

Traditions, 

Superstitions 

 

Language focus: 

Describing my 

surroundings. 

Understanding 

authentic 

audiovisual 

material (Unit 2). 

Warm-up: 

Conversation 

questions about 

Halloween (Did 

17 attendees. 

 

-Discussion about the movie 

seen last week: 

Trailer, ‘The Shore Break’ 

 

-Jinit’s activities: 

1. Short film: Borrowed Time. 

Ss discussed about the plot. This 

elicited new topics such as the 

feeling of guilt and the 

application of euthanasia 

2. Mad libs: Phrasal template 

word game where Jinit prompted 

Ss for a list of words to 

substitute for blanks in the story 

Today’s group was large, with new 

attendees, and all the activities were 

made as a whole group.Ss were very 

attentive, even if not all of them 

participated orally. 

The activities excited the attention of Ss, 

however sometimes the participants 

were reluctant to speak aloud, maybe 

because they did not feel able to do it 

properly or because they were 

embarrassed to speak in public or even 

in front of Jinit. At the end they behaved 

more relaxed and got engaged in the 

discussion. Aspects to improve: set up 

activities in small groups, and link the 

activities around a similar topic so 

https://www.youtube.com/watch?v=5Ikl_1f-aYQ
http://cfl-idiomas.com/wp-content/uploads/A-P-Asking-for-and-Giving-Directions22-04-2013.jpg
http://image.slidesharecdn.com/givingdirections-130226172119-phpapp01/95/giving-directions-3-638.jpg?cb=1361900698
https://vimeo.com/ondemand/theshorebreak/130348046?autoplay=1
http://theshorebreakmovie.com/synopsis/
https://www.youtube.com/watch?v=6H9rFR8Qo_c
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you celebrate 

Halloween? What 

did you do? What 

type of costumes 

have you worn if 

any?...) 

 

Follow-up: Video 

about origins of 

Halloween. 

Video 1, Video 2. 

 

Wrap-up: In 

pairs, Ss read 

about one 

Halloween 

tradition or 

superstition and 

present it to the 

group orally. 

 

Materials:  

TV, computers of 

the room. 

‘Three Little Pigs’, before 

reading it aloud. 

3. Short film ‘Sanjay’s Super 

Team’. Discussion about it. 

transitions can bring Ss to speak with 

more confidence. 

Wednesday 

2nd 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

8 attendees. 

 

All the activities were 

performed.  

There were some difficulties 

with one of the videos. 

Apparently, the content was not 

available when it was to be 

played. 

Ss were not very familiar to the origins 

of Halloween, most of them didn’t 

celebrate it this year. However, they 

were well-disposed to comprehend and 

prepare the oral presentations. Finally 

they did it as fluently as possible. 

Thursday 

3rd 

 

17:30 - 

19:30 

 

Cristian. 

4 attendees 

 

All of the activities were 

performed. 

For the last activity we worked 

as a whole, NOT SPLITTING 

into groups for the presentations. 

Instead, we all read and 

discussed about the most popular 

halloween superstitions.  . 

Ss were very interested in the topic but 

they didn’t have much to say. The oldest 

attendee had to come with her negative 

opinion about Halloween so we could all 

start to argue and critically discuss.  

 

This same student has become a regular 

attendee, and it is very pleasant to see 

her trying harder every time when it 

comes to speaking in English.     

 

Week 11: November 8th - November 11th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

8th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

Different 

activities 

were 

carried out 

during the 

week. 

17 attendees (2 were not 

from the Pilot Program) 

 

Topic:  giving and following 

directions. Plan of 9th week. 

Every activity was carried 

out. 

This time the activities were performed with the 

assistance of Jinit, which helped to add spontaneity 

during their development and authenticity to the 

language used. 

Wednesday 

9th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

17 attendees (4 were not 

from the Pilot Program).  

Jinit’s personal presentation 

with few further questions 

from the people.   

 

This time the activities were performed with the 

assistance of Jinit, which helped to add spontaneity 

during their development and authenticity to the 

language used.  

However, the group was reluctant to participate in 

the discussions. Three hypotheses arise: 

1. Large groups intimidate Ss and compromises 

their participation. 

 

2. English language proficiency and the presence of 

a native speaker intimidates the public. 

 

3. The lack of extra planned activities. 

http://www.history.com/topics/halloween/history-of-halloween
https://www.youtube.com/watch?v=R9pzNpKKRYc
http://www.livescience.com/16677-halloween-superstitions-traditions.html
http://www.livescience.com/16677-halloween-superstitions-traditions.html
http://www.livescience.com/16677-halloween-superstitions-traditions.html
https://vimeo.com/165239546
https://vimeo.com/165239546
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Thursday 

10th 

 

17:30 - 

19:30 

 

Cristian. 

3 attendees (2 were not from 

the Pilot Program). 

 

As a starter Ss watched a 

video about the relationship 

between a dad and son 

sharing a special time.  

 

We had a two-hour long conversation about 

different topics related to universal concepts such as 

the world, religion, humans on earth, ancient tribes, 

the real concept of engineering (due to the fact that 

they were all engineering Ss). And it all started with 

the topic of the day:  The family.  

 

Week 12: November 14th - November 18th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

15th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

CHILDHOOD 

Games & Memories 

 

Language Focus: Describing my 

surroundings (Unit 2). Past 

Tense. 

 

Warm-up: Hangman with 

sentence: Childhood. 

 

Transition: Since when do you 

know this game? 

What do you remember about 

your childhood? 

Did you have a happy 

childhood? 

What did you like to do when 

you were a child? 

What did you look like? 

 

Whole group discussion: Ss are 

prompted to talk about 

childhood games. They review 

some examples in this gallery. 

 

Extra material: Videos 

How to play Elastics 

How to play Dodgeball 

 

Discussion in groups: Ss are 

given a bag of questions related 

to childhood. Every st takes out 

a slip of paper to answer the 

question and elicit their 

partners’ answers. 

 

Wrap-up: Every table shares to 

the whole group one of the 

17 attendees. 

 

All the activities were 

carried out except the 

videos as support material. 

Ss got very involved in the 

topic, they felt identified with it. 

Also, Jinit showed interest in 

understanding some of the 

games mentioned, so they were 

willing to explain or perform 

them. However during the group 

discussions, Ss maybe felt too 

excited and relaxed they got 

noisy and spoke too much 

Spanish. 

Wednesday 

16th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

6 attendees.  

Not the regular ones. 

All of the activities were 

carried out. The transitions 

worked smoothly and the 

rhythm of the activities 

was fluent. The last 

discussion was made as a 

whole since there were 

only six Ss.  

Ss participated actively in this 

session and they spoke mainly 

in English, to describe the 

games they yearn to remember. 

Until they ran into the names of 

the games in Spanish. 

The last discussion started at 

19:30, and it could have lasted 

more. Ss got the chance to speak 

more and they took it; the 

questions on the bag were found 

very interesting, but the first 

part of the session was extended 

“on the way” because the 

opportunities to participate 

created by the conversation 

demanded it.  

Thursday 

17th 

 

17:30 - 

19:30 

 

Cristian. 

4 attendees 

All of the activities were 

carried out, except for the 

gallery review; there was 

no need on looking for 

examples of games. 

The last discussion was 

made as a whole since 

there were only four Ss. 

This topic was demonstrated to 

be very interesting to them; Ss 

seemed very confident and 

motivated while talking about 

their childhood games.  

The discussion with the bag of 

questions made them all talk 

without restrictions. Even 

though there were many things 

https://vimeo.com/165239546
http://www.stylist.co.uk/life/our-50-favourite-childhood-games
https://www.youtube.com/watch?v=znkZx5CSTFs
https://www.youtube.com/watch?v=SFNJF-JKP8g&index=1&list=PL3UFF00-F4bSBk3HUPUDgIAQyqZjYnoPK
http://iteslj.org/questions/childhood.html
http://iteslj.org/questions/childhood.html
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asked questions and their 

answer. 

 

Material: TV, slips of paper with 

questions. 

Ss didn’t know how to call in 

English (names of games, or 

objects that are used to play the 

games), they managed to make 

themselves understood. 

 

Week 13: November 21st - November 25th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

22th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

HAVE YOU EVER…? 

Good citizenship  

 

Language Focus: Present Perfect.Talking about 

some personal contributions. Unit 3. 

 

Ss are grouped per table. They will not know the 

name of the song. 

 

Warm-up: Unscramble lyrics: ‘Have you ever 

seen the rain?’ 

Versions: 

- Rod Stewart: For the first listening. 

- Creedence Clearwater Revival: For Ss to 

unscramble the lyrics. 

- CCR Lyric video: To check Ss lyrics order. 

 

Transition: What do you think it is the name of 

the song? Have you ever seen the rain coming 

down on a sunny day? Have you ever seen a 

shooting star? Have you ever passed through 

clouds? Have you ever been to Chicago? 

 

Video: Things To Do in Chicago. 

What things can you do in Cali? 

 

Follow-up: ‘Never Have I Ever’ with activities in 

the city e.g. eaten cholado, visited a museum, 

been in the Petronio Álvarez festival, gone up the 

Cali Tower building, gone to the zoo, gone out 

dancing... 

 

Support: Past Participle Irregular Verbs. 

 

Discussion: In groups, Ss answer these questions: 

⇰ How long have you lived in your 

neighborhood? 

- Do you know your neighbors? 

- Have you ever participated at a neighborhood 

event or activity? 

⇰ Have you ever voted at elections? If so, why? 

⇰ Do you recycle? 

8 attendees. 

 

Activities were 

done until the 

discussion 

section; half of 

the questions 

were discussed 

as a whole 

group. 

Ss are not very familiar 

with the use of Present 

Perfect, however they 

were willing to follow 

the activities and we took 

time for practicing 

pronunciation of 

irregular past participles. 

Jinit’s assistance was 

appropriate for this and 

the talking about 

Chicago. Most of the Ss 

talking was at the end of 

the session. Activities 

were well received. 

Wednesday 

23th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

13 attendees. 

 

Activities were 

done until the 

discussion 

section; half of 

the questions 

were discussed 

as a whole 

group. 

 

Thursday 

24th 

 

17:30 - 

19:30 

 

Cristian, 

Jinit. 

2 attendees (1 

from the Pilot 

Program). 

At some point 

we played 

“Never Have I 

Ever” with 

positive results.   

 

Both of the students had 

attended the tuesday’s 

session, so they knew the 

activities already. Jinit 

came to the Club to 

perform his personal 

presentation; we took 

advantage of his 

presence, and we talked 

about different topics like 

religion, language, 

traveling and cultural 

exchange.  

https://www.youtube.com/watch?v=2oX2FSv4Rys
https://www.youtube.com/watch?v=Gu2pVPWGYMQ
https://www.youtube.com/watch?v=g4flAZEgtjs
https://www.youtube.com/watch?v=ZpRt_8ibYj8
https://3.bp.blogspot.com/-tPE-uljK88k/VwHxTpgrnrI/AAAAAAAANFQ/ENDnidJPuj0oUgFqmDJ-Pt5HommTWIHtA/s1600/irregular%2Bver.jpg
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⇰ Do you drop litter in the street? 

- Have you ever picked up other people's litter? 

⇰ Do you conserve water? 

- What do you do to conserve it? 

- What about energy? 

 

Wrap-up: As a conclusion of the previous 

discussion, Ss answer: Have you been a good 

citizen? 

 

Week 14: November 28th - December 2nd 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

29th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

CHRISTMAS 

Carols and traditions 

 

Language Focus: 

Talking about local and 

foreign Christmas 

customs. 

 

Warm-up: Ss are 

asked about usual 

Christmas celebrations 

in their families. 

 

Follow-up: Christmas 

Carols. 

Ss listen and follow 

popular christmas songs 

in English. They 

practice pronunciation 

and sing along. 

-Rudolph the Red-

nosed 

Reindeer  (Karaoke) 

-Jingle Bells 

-Santa Claus is Coming 

to Town (:25 - 1:35) 

 

Wrap-up: South Park 

Christmas Short 

Ss watch the video and 

discuss about the 

meaning of Christmas 

and why we celebrate 

it. 

19 attendees. 

 

All the activities were 

performed. Besides 

the planned songs Ss 

wanted to sing ‘We 

Wish You a Merry 

Christmas’. Jinit 

explained meanings 

and pronunciation of 

some words. The last 

discussion wasn’t 

very lively, just a few 

opinions. 

Singing was an entertaining activity for 

students.During the discussion just a few 

opinions arose; most of the Ss didn’t say a 

word.  It was a large group, then not all of 

them spoke because the activities were carried 

out as a whole group. They felt shy of 

speaking, maybe due to the large amount of 

people, or the low comprehension of Jinit’s 

questions, and the feeling of inability to 

express in English every single idea they have 

in mind.  

Wednesday 

30th 

 

18:00 - 

20:00 

 

Cristian. 

8 attendees 

All the activities were 

performed.  

Besides the planned 

topics we discussed a 

little bit about 

possible activities to 

close the conversation 

on the last session 

next week; exchange 

little presents playing 

White Elephant. 

Talking about family traditions for christmas 

time turned out to be a great idea. It got people 

talking in a very enthusiastic way. Everyone 

wanted to share their own way to celebrate 

christmas at home. When it came to christmas 

songs it was not very appealing. Nobody sang 

along, so we just read the lyrics and 

established a comparison between those 

proposed on the plan and the traditional ones 

in Colombia.  

The south park video was useful to talk a bit 

more about christmas’ meaning and to finish 

with a gag.  

Thursday 

1st 

 

17:30 - 

19:30 

 

Cristian. 

3 attendees. Only one 

from the pilot 

program.  

All the activities were 

performed.  

When having tiny groups the activities are to be 

adapted on the way.  

We talked about christmas traditions within homes 

that don’t celebrate on christmas’ eve but on new 

year’s eve. After that, we dove deep into the 

analysis and comparison of christmas songs in 

Colombia Vs the ones proposed.  

The south park video was displayed but didn’t 

have relevant impact on the viewers.  

 

https://www.youtube.com/watch?v=i-8wlwSfJ7c
https://www.youtube.com/watch?v=i-8wlwSfJ7c
https://www.youtube.com/watch?v=i-8wlwSfJ7c
https://www.youtube.com/watch?v=3CWJNqyub3o
https://www.youtube.com/watch?v=HSmsq2iq4bQ
https://www.youtube.com/watch?v=HSmsq2iq4bQ
https://www.youtube.com/watch?v=qyyeRnDCG3I
https://www.youtube.com/watch?v=qyyeRnDCG3I
https://www.whiteelephantrules.com/
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Week 15: December 5th - December 9th 

 

Day and 

Time 
Plan Application Observations 

Tuesday 

6th 

 

13:00 - 

15:00 

 

Jinit, Luisa. 

FAREWELLS 

Activities, Puns & Games 

 

Language Focus: Play on 

words, funny puns. 

 

Activity 1: Visual puns and 

jokes: 

Puns  

Swiggity Swooty 

Great White 

7 ate 9 

Pillow Fights 

Poor 

Too young 

Sasha Grey 

Pakalu 

Scottish Twitter 

Tinder, Japan and Finland 

Women Creepers 

Stripper 

Taco Bell 

Porn 

 

Activity 2: Meditation. 

Jinit guides the activity in an 

open space with indian music. 

 

Activity 3: White elephant 

exchange 

4 attendees. 

 

Activities one and 

two were 

performed. 

The low attendance engendered the 

meditation activity a more intimate 

environment. 

Wednesday 

7th 

 

18:00 - 

20:00 

 

Cristian, 

Luisa. 

7 attendees (6 of the 

Pilot Program) 

 

Activities one and 

three were 

performed. 

Although it seemed to be a funny topic to 

present, Ss were not very amused by the 

kind of humor these words intent to 

transmit. Yet , they smiled from time to 

time and waited for the next one. 

The White Elephant exchange was 

carried out outside the resource center 

and with this activity we shared sweet 

treats whilst Ss said some words about 

how they felt coming to the Conversation 

Club during this semester. Also they 

shared with us a bit of what they expect 

to find in the next one.     

Thursday 

8th 

 

17:30 - 

19:30 

 

Cristian. 

Holiday.  

 

http://imgur.com/user/Jin7/favorites/JSZVs
http://imgur.com/user/Jin7/favorites/vxXQQ
http://imgur.com/user/Jin7/favorites/EBRyo
http://imgur.com/user/Jin7/favorites/mpe43RC
http://imgur.com/user/Jin7/favorites/LjuGi
http://imgur.com/user/Jin7/favorites/6mkppY9
http://imgur.com/user/Jin7/favorites/bruTs
http://imgur.com/user/Jin7/favorites/yunPX
http://imgur.com/gallery/S5QQ0
http://imgur.com/user/Jin7/favorites/O7AXn
http://imgur.com/user/Jin7/favorites/KG5bGzz
http://imgur.com/user/Jin7/favorites/hocqNhV
http://imgur.com/user/Jin7/favorites/gUO5p
http://imgur.com/user/Jin7/favorites/HXk6Y
http://imgur.com/user/Jin7/favorites/x6VrkKl
https://en.wikipedia.org/wiki/White_elephant_gift_exchange
https://en.wikipedia.org/wiki/White_elephant_gift_exchange

